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RE Statement of Intent:
Religious Education at Old Catton C of E Junior School aims at ‘religious literacy’ for all students. In year 3 we explore the ‘central
beliefs’ of our core religions: Christianity, Islam and Hinduism. This year is designed to give a sound grounding to year 3 students so
that they can build on this knowledge as they progress through the school. In year 4 this knowledge is built on by looking further
into the ‘lived experiences’ of religious people as they travel through their ‘religious journeys’. In year 5 a more critical examination
is undertaken, and alternative views are brought in to enable them to become ‘critical thinkers’. They examine the work of
philosophers and encounter worldviews like Humanism as well as uniting Christianity with its Judaic roots. We also look at the major
crosscurrents in Christianity and Islam throughout history by tracing their common influences in Judaism and the Translation
Movement of Ancient Baghdad under Al-Kindi. In year 6 we look closer at the spiritual and moral questions humans tackle
throughout their lives. Encouraging children to draw on their knowledge from previous years they become ‘deeper thinkers’.
For each year group there is a selection of discretely philosophical mini units that are there to help ensure philosophical thinking is
accessible to all children as this has been identified as an unfamiliar aspect to our teaching. These are being embedded now. We are
also focusing on the skills and points of view required to study religions through the ‘lenses’ detailed below. We are currently under
going training sessions on a half termly basis to boost that part of teachers’ knowledge. The lenses are currently planned for,
covered and these skills are being assessed against the Age-Related Expectations but the lenses themselves are not yet explicit
enough.

Christian Distinctiveness Statement:
At Old Catton C of E Junior School, we teach RE with the express desire to foster religious literacy. We believe that this leads to a
greater understanding between people of different beliefs and none. We believe that through a greater understanding of each other
we will find it easier to ‘Love’ one another, despite the differences we discover. We have identified that this subject gives ‘Hope’ to
the concept of religious tolerance and future peace between nations and religions through a greater understanding of one another.
We believe this subject gives ‘Joy’ to our school community through its challenging nature and its ability to explore the bigger
questions life has to offer in a safe and open environment. Our chosen Bible story of the Good Shepherd relates to this subject in the
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actions of our teachers; we provide a safe environment for our pupils to explore belief and we guide them through their
misconceptions.
‘You will know them by what they do’ Matthew 7: 17 guides teachers and pupils to be tolerant and curious about worldviews and
religions in order to explore them, understand them and speak with a high level of religious literacy. Teachers work hard on their
subject knowledge and embrace scholarship in order to pass on the fruits of their labour.
Recovery Notes:
Year 6: It was necessary to operate a recovery curriculum last year and as a result the current year 6 have little knowledge about
Hinduism. They are going to study a unit based on Hinduism this year and so will require a ‘crash course’ taken from the year 3 plan
to introduce the major beliefs found in this religion.
Year 5: Due to lockdown the trip to Walsingham in year 4 wasn’t able to take place. This will now take place during the Autumn term.
There will be a day of learning around Pilgrimage to secure this knowledge.
Year 4: Having been year 3 last year their curriculum was able to be covered as well as possible both in school and during
@HomeLearning any gaps can be identified during the progression of the curriculum.
Year 3: We assume little knowledge of religion and worldviews in year 3 and so our curriculum is planned to introduce children to the
‘central beliefs’ of our major religions of Christianity, Islam and Hinduism (Sanatana Dharma).
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We understand RE as a multi- disciplinary subject:
In our curriculum RE is rooted in three disciplines. These are theology, philosophy and the human/social sciences, the latter of which is a
collection of disciplines. Our progression map shows how skills within each of these disciplines are developed across the key stages.
Theology
A.
Where
beliefs come
from

Year 2
Retell a narrative,
story or important
text from at least
one religion or
worldview and
recognise a link
with a belief
Recognise different
types of writing
from within one
text

B.

N/A

How beliefs
change over
time
C.
How beliefs
relate to
each other

1

Recognise that
some beliefs
connect together
and begin to talk
about these
connections.

Year 3

Year 4

Year 5

Year 6

Show awareness of
different sources of
authority1 and how they
link with beliefs.

Identify different sources
of authority and how
they link with beliefs.

Describe different
sources of authority and
how they link with
beliefs.

Explain different sources
of authority and the
connections with beliefs.

Identify different types
of writing and give an
example of how a
believer might interpret
a source of authority

Give examples of
different writings and
different ways in
believers interpret
sources of authority

Describe a range of
different interpretations
of sources of authority
and consider the
reliability of these
sources for a group of
believers.

Begin to discuss the
reliability and
authenticity of texts that
are authoritative for a
group of believers.

Recognise that beliefs
are influenced by events
in the past and present

Identify events in history
and society which have
influenced some
religious and nonreligious worldviews

Describe how events in
history and society have
influenced some
religious and nonreligious worldviews

Explain how events in
history and society have
influenced some
religious and nonreligious worldviews

Identify some links
between beliefs being
studied within a religion
or worldview.

Make clear links
between different beliefs
being studied within a
religion or worldview.

Show awareness of some
of the similarities and

Identify some of the
similarities and

Describe the connections
between different beliefs
being studied and link
them to sources of
authority

Explain connections
different beliefs being
studied and link them to
sources of authority
using theological terms

Sources of authority include sacred texts, creeds, statements of belief, tradition, principles or rules, conscience, rational thinking.
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D.
How beliefs
shape the
way
believers see
the world
and each
other

Give different
examples of how
______ beliefs
influence daily life

differences between and
within religions and
worldviews.

differences between and
within religions and
worldviews

Describe some of the key
theological similarities
and differences between
and within religions and
worldviews

Explain the key
theological similarities
and differences between
and within religions and
worldviews

Recognise ways in which
beliefs might make a
______ think about how
they live their life, how
they see the world in
which they live and how
they view others

Identify ways in which
beliefs might make a
______ think about how
they live their life, how
they see the world in
which they live and how
they view others

Describe ways in which
beliefs shape the way
_______ view the world
in which they live and
how they view others

Explain and discuss how
beliefs shape the way
______ view the world in
which they live and how
they view others

KS2 Core Questions
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

What do XXXX believe about God?
How do XXX explain the suffering in the world?
What is the bible and how do people interpret it?
How reliable are sources of authority for believers?
Why is there so much diversity of belief within XXXX?
Where do religious beliefs come from?
How have events in history shaped beliefs?
One narrative, many beliefs? Why do people interpret things differently?
What do Christians learn from the creation story?
What is the Trinity?
Why to Christians call the day Jesus died ‘Good Friday’?
What does it mean if God is holy and loving?
Creation and science: Conflicting or complementary?
Was Jesus the Messiah?
What did Jesus do to save human beings?
What differences doe the resurrection make for Christians?
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Philosophy
A.
The Nature
of
knowledge,
meaning
and
existence

Year 2
Talk about the
questions a story or
practice from a
religion or
worldview might
make them ask
about the world
around them
Talk about what
people mean when
they say they
‘know’ something.

B.
How and
whether
things make
sense

C.
Issues of
right and

Give a reason to
say why someone
might hold a
particular belief
using the word
‘because’

Using religious and
belief stories, make
connections
between peoples’
beliefs about right

Year 3

Year 4

Year 5

Recognise that there
are many different
religious and nonreligious answers to
questions people raise
about the world around
them

Describe different
philosophical answers to
questions about the
world around them,
including questions
relating to meaning and
existence

Explain different
philosophical answers to
questions about the
world around them,
including questions
relating to meaning and
existence.

Talk about the
difference between
knowing and believing.

Begin to use
philosophical vocabulary
when discussing issues
relating to truth, reality
and knowledge.

Explain some of the
different ways in which
philosophers understand
abstract concepts.

Decide if a reason or
argument based on a
religion or belief makes
sense to them and is
expressed clearly.

Begin to weigh up
whether different
reasons and arguments
are expressed coherently
when studying religion
and belief

Explain, using a range of
reasons, whether a
position or argument is
coherent and logical.

Use more than one
reason to support their
view.

Recognise that it is
difficult to define
‘right’, ‘wrong’, ‘good’
and ‘bad’.

Give reasons for more
than one point of view,
providing pieces of
evidence to support
these views
Describe a range of
answers to ethical and
moral questions, showing
awareness of the
diversity of opinion and

Link a range of different
pieces of evidence
together to form a
coherent argument

Explain a range of
answers to ethical and
moral questions and
issues, drawing
conclusions and showing
awareness of diversity of

Year 6
Begin to analyse and
evaluate a range of
philosophical answers to
questions about the
world around them,
including questions
relating to meaning and
existence
Begin to analyse and
evaluate different ways
in which philosophers
understand abstract
concepts.
Begin to analyse and
evaluate whether a
position or argument is
coherent and logical and
show increasing
awareness of divergence
of opinion.
Use well-chosen pieces of
evidence to support and
counter a particular
argument
Begin to analyse and
evaluate a range of
different answers to
ethical and moral
questions/issues,
showing an
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wrong, good
and bad

and wrong and
their actions.

Recognise some of the
similarities and
differences between
these ideas.

why there are
differences.

opinion and why there
are differences.

understanding of the
connections between
beliefs, practices and
behaviour.

KS2 Core Questions
•
•
•
•
•
•
•
•
•
•
•
•

Why is there suffering in the world?
What is the difference between believing and knowing?
What do we mean by ‘truth’?
What can we learn about the world/knowledge/meaning of life from the great philosophers?
How do people make moral decisions?
How do people respond to issues of poverty and justice?
What does it mean to be ‘human’?
What kind of world should we live in?
Is seeing believing?
Can kindness change the world?
Is being happy the greatest purpose in life?
Is believing in God reasonable?
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Human/Social
Sciences
A.
The diverse
nature of religion

B.
Diverse ways in
which people
practice and
express beliefs

C.
The ways in
which beliefs
shape individual
identity, and
impact on

Year 2

Year 3

Recognise the
names of different
religions, religious
beliefs and
worldviews and use
them correctly.

Identify some of the
ways people use the
terms ‘religion’ and
‘belief’ when exploring
religions, beliefs and
worldviews.

Year 4

Describe the difference
between the terms
‘religion’ and ’belief’
when exploring
religions, beliefs and
worldviews.

Year 5

Year 6

Explain the different
ways in which the terms
‘religion’ and ‘’belief’ are
used by followers from
within a religion or
worldview and those
from outside it.

Begin to analyse and
evaluate the varying use
of the terms ‘religion’ and
‘belief’ by followers from
within a religion or
worldview and those
from outside it.

Show awareness that
talking about religion and
belief can be complex.

Recognise some areas of
controversy when
interpreting and
explaining the nature of
religion and belief.

Identify evidence of
religion and belief
especially in the
local area.

Identify some
similarities and
differences in how
people practise and
express beliefs both
within and between at
least two different
religions/worldviews.

Describe some of the
varying ways in which
religions and beliefs are
practised locally and
nationally (both within
and between
religions/worldviews)
with reference to at
least two
religions/worldviews.

Explain some of the
varying ways in which
religions and beliefs are
practised locally and
nationally (both within
and between
religions/worldviews)
with reference to at least
two different
religions/worldviews.

Begin to analyse and
evaluate the varying ways
in which religions and
beliefs are practised
locally, nationally and
globally (both within and
between
religions/worldviews)
with reference to at least
two different
religions/worldviews.

Identify ways in
which beliefs can
have an impact on
a believer’s daily
life, their family or
local community.

Identify a range of
ways in which beliefs
can have an impact on
a believer’s daily life,
their family,

Describe ways in which
beliefs can impact on
and influence individual
lives, communities and
society and show
awareness of how

Explain how beliefs
impact on and influence
individual lives,
communities and society,
and how individuals,

Begin to analyse and
evaluate how beliefs
impact on, influence and
change individual lives,
communities and society,
and how individuals,
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communities and
society and vice
versa

community and
society.

individuals,
communities and
society can also shape
beliefs.

communities and society
can also shape beliefs.

communities and society
can also shape beliefs.

KS2 Core Questions
•
•
•
•
•
•
•
•
•
•

What do we mean by religion? What makes a religion a religion?
Does religion bring peace, conflict or both?
How do beliefs shape identity for XXXX?
What can we learn from different members/expressions of the XXXX tradition?
How have expressions of XXXX changed over time?
How do XXXX express their religious beliefs in modern Britain and in XXXX (name of country)?
What does it mean to be part of a global religious/worldview community?
How do people express commitment to a religion or worldview in different ways?
What difference does being a XXXX make to daily life?
How do/have religious groups contribute to society and culture?
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Core Knowledge Tables – Lifted from the Norfolk Agreed Syllabus – Complete with Key Vocabulary for each religion. Please refer to Key Stage 2
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Writing Opportunities:
Each unit is a writing opportunity, and should it be appropriate the class may wish to ‘Express’ their understanding and knowledge in the following forms:
•
•
•
•
•
•
•
•

Essays and extended answers to the Deeper Question
Presentations including scripts and speeches
Posters
Information texts including diagrams
Poetry
Descriptive writing
Stories containing the knowledge learned
Non-chronological reports

Cross Curricular Links
❑ There are links with Geography and History throughout every unit.
❑ A local Geography unit is planned to encompass the History of St. Margaret’s Church and its place in the community – this is linked to ‘Why
do Christians Worship Together?’ and the ‘How has the Christian Community Changed Overtime?’ units.
❑ The Philosophy Units are connected to PSHE and SMSC questions on morality, as are the Christmas units.
❑ There are many writing opportunities and research opportunities using ICT.
❑ The ancient philosopher unit in year 5 has many cross currents with English in year with Greek myths and The Adventures of Odysseus. It also
comes back in History with the rolling programme when we study the Ancient Greeks and their contribution to history.
❑ In the art of Islam and Christianity unit we are visited by the Khayaal Theatre group who teach us about the House of Wisdom in Ancient Baghdad –
a link to world history.
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Vocabulary:
Vocabulary is included in the Core Knowledge sections of this document and is subject specific. Additional vocabulary is listed below:
•
•
•
•
•

•
•
•
•
•

•
•
•

balance – as in balanced argument
utilitarianism – the theory that actions are only undertaken if they maximise the greatest good for the greatest number.
Plato, Socrates, Aristotle – ancient Greek philosophers who have influenced Judaism, Christianity and Islam
Belief – something that is essentially unprovable but may be used to base other beliefs and understandings upon
Knowledge – Statements and arguments depending on empirical evidence are often referred to as a posteriori ("following experience") as
distinguished from a priori (preceding it). A priori knowledge or justification is independent of experience (for example "All bachelors are
unmarried"), whereas a posteriori knowledge or justification is dependent on experience or empirical evidence (for example "Some bachelors
are very happy").
Moral – to do with morality and how we make decisions about the goodness of our actions
Ethical – concerning our behaviour and the motivations and, indeed, fairness of our actions
Statements – things said that may be agreed with or disputed
Axioms – verifiably true statements upon which we can build theories
Theories about the existence of God:
o Cosmological – that God is the prime mover, the first being and therefore created the universe
o Teleological – that all creation has a purpose and must therefore have a maker
o Ontological – that the definition of God contains greatness and nothing can be truly great unless it has existence.
Theoretical – something that is thought about and may contain ideas that relate to one another but which may not be provable or observably
true.
Knowing – something that can be seen through the senses and quantified in some way that can be shared by others.
Believing – something that cannot be proves but is compelling and is perhaps felt, understood and adhered to in a way that may be
untestable.
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Appendix 1: Long term plan – the long-term plan Updated for September 2020 as per the Norfolk Agreed Syllabus 2019. Further updates have taken place
during the year 2021 - 22
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Appendix 2: The Three Disciplines:

Curriculum Skills and Progression Map

Curriculum Skills and Progression Map

Appendix 3: The Enquiry Approach:
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Example of RE Unit Planning:
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