Curriculum Skills and Progression

Religious Education

‘Spirituality is the bitter-sweet yearning for beauty, truth,
love and wonder beyond ourselves. It is a longing we
pursue together and a treasure we glimpse in ourselves
and one another and seek beyond us into eternity. It is life
in all its fullness.’
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a. Example of RE Planning (Are the 10 Commandments Still Relevant?)

RE Statement of Intent:

Religious Education at Old Catton C of E Junior School aims at ‘religious literacy’ for all students. In year 3 we explore the ‘central
beliefs’ of our core religions: Christianity, Islam and Hinduism. This year is designed to give a sound grounding to year 3 students so
that they can build on this knowledge as they progress through the school. In year 4 this knowledge is built on by looking further
into the ‘lived experiences’ of religious people as they travel through their ‘religious journeys’. In year 5 a more critical examination
is undertaken, and alternative views are brought in to enable them to become ‘critical thinkers’. They examine the work of
philosophers and encounter worldviews like Humanism as well as uniting Christianity with its Judaic roots. We also look at the major
crosscurrents in Christianity and Islam throughout history by tracing their common influences in Judaism and the Translation
Movement of Ancient Baghdad under Al-Kindi. In year 6 we look closer at the spiritual and moral questions humans tackle
throughout their lives. Encouraging children to draw on their knowledge from previous years they become ‘deeper thinkers’.

For each year group there is a selection of discretely philosophical mini units that are there to help ensure philosophical thinking is
accessible to all children as this has been identified as an unfamiliar aspect to our teaching. These are being embedded now. We are
also focusing on the skills and points of view required to study religions through the ‘lenses’ detailed below. We are currently
undergoing training sessions on a half termly basis to boost that part of teachers’ knowledge. The lenses are currently planned for,
covered and these skills are being assessed against the Age-Related Expectations but the lenses themselves are not yet explicit
enough.

THE CHURCH
./ OF ENGLAND

Diocese of Norwich

Christian Distinctiveness Statement:

At Old Catton C of E Junior School, we teach RE with the express desire to foster religious literacy. We believe that this leads to a
greater understanding between people of different beliefs and none. We believe that through a greater understanding of each other
we will find it easier to ‘Love’ one another, despite the differences we discover. We have identified that this subject gives ‘Hope’ to
the concept of religious tolerance and future peace between nations and religions through a greater understanding of one another.
We believe this subject gives ‘Joy’ to our school community through its challenging nature and its ability to explore the bigger
guestions life has to offer in a safe and open environment. Our chosen Bible story of the Good Shepherd relates to this subject in the
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actions of our teachers; we provide a safe environment for our pupils to explore belief and we guide them through their
misconceptions.

‘You will know them by what they do’ Matthew 7: 17 guides teachers and pupils to be tolerant and curious about worldviews and
religions in order to explore them, understand them and speak with a high level of religious literacy. Teachers work hard on their
subject knowledge and embrace scholarship in order to pass on the fruits of their labour.

The Nebula Spirituality Statement:

‘Spirituality is the bitter-sweet yearning for beauty, truth, love and wonder beyond
ourselves. It is a longing we pursue together and a treasure we glimpse in ourselves and
one another and seek beyond us into eternity. It is life in all its fullness.’

This understanding of spirituality is exemplified in our RE curriculum as we learn about how others have understood the Big
Questions posed by existence. Our emphasis on the Philosophical Lens helps us to ignite this type of thinking in children and
throughout RE, and the rest of the curriculum, children are encouraged to draw links back to these ultimate questions. The
Theological Lens helps bring us into contact with the concepts of prophecy or sacredness as well how to interpret the teachings of
Holy figures. The Human and Social Science lens brings us into contact with everyday lived experience of believers and non-believers
as they make meaning in the world.

Recovery Notes:

We hope to begin without the need for recovery options in September 2022 — RE:call slides will be used to gauge knowledge of
previous years especially in year 3 and perceive any gaps that need to be filled. Disciplinary Knowledge will be a focus for all years
now that substantive knowledge is more secure across the key stage — this will need to be confirmed in year 3.

Philosophy Starters in Years 3, 4 and 5:

In order to get the year going and inspire the type of thinking needed in the classroom there are philosophy units that are taught
from in years 3, 4 and 5 before the main units start. This year due to the change in the time table these units can take time to teach.
They are discussion based and introduce philosophical thinking at the level required for that year group.
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Worldviews:

The move to a Worldviews awareness is continuing in year 5. At the moment there is a question as to how to introduce worldviews in
years 3 and 4. We understand worldviews as the idea that no one stands nowhere and each of us a point of view from which we see
the world. These Worldviews are changeable and open to a range of influences such as biological, psychological, cultural,
institutional, personal, familial, and political. This is a complicated and contested aspect of RE and so using the Norfolk Agreed
Syllabus 2019 we will begin to explore diverse thinking within and between religions and think about our own perspectives,
prejudices and preconceptions in an age-appropriate way. There are cross-curricular links with Guided Reading — particularly when
discussing author intention. History and Geography also lend themselves to this idea as we explore the world and how it is viewed.

We are currently encouraging children to think about and then revisit their Worldviews
lens to encourage an awareness of personal knowledge.
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We understand RE as a multi- disciplinary subject:

Q Nebula

In our curriculum RE is rooted in three disciplines. These are theology, philosophy and the human/social sciences, the latter of which is a
collection of disciplines. Our progression map shows how skills within each of these disciplines are developed across the key stages.

Theology

Year 2

Year 3

Year 4

Year 5

Year 6

Retell a narrative,
story or important
text from at least
one religion or
worldview and
recognise a link
with a belief

Recognise different
types of writing
from within one
text

Show awareness of
different sources of
authority® and how they
link with beliefs.

Identify different types
of writing and give an
example of how a
believer might interpret
a source of authority

Identify different sources
of authority and how
they link with beliefs.

Give examples of
different writings and
different ways in
believers interpret
sources of authority

Describe different
sources of authority and
how they link with
beliefs.

Describe a range of
different interpretations
of sources of authority
and consider the
reliability of these
sources for a group of
believers.

Explain different sources
of authority and the
connections with beliefs.

Begin to discuss the
reliability and
authenticity of texts that
are authoritative for a
group of believers.

N/A

Recognise that beliefs
are influenced by events
in the past and present

Identify events in history
and society which have
influenced some
religious and non-
religious worldviews

Describe how events in
history and society have
influenced some
religious and non-
religious worldviews

Explain how events in
history and society have
influenced some
religious and non-
religious worldviews

Recognise that
some beliefs
connect together
and begin to talk

Identify some links
between beliefs being

Make clear links
between different beliefs

Describe the connections
between different beliefs
being studied and link

Explain connections
different beliefs being
studied and link them to

1 Sources of authority include sacred texts, creeds, statements of belief, tradition, principles or rules, conscience, rational thinking.
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How beliefs about these studied within a religion | being studied within a them to sources of sources of authority
relate to connections. or worldview. religion or worldview. authority using theological terms
each other
Show awareness of some | Identify some of the Describe some of the key | Explain the key
of the similarities and similarities and theological similarities theological similarities
differences between and | differences between and | and differences between | and differences between
within religions and within religions and and within religions and and within religions and
worldviews. worldviews worldviews worldviews
D. Give different Recognise ways in which | Identify ways in which Describe ways in which Explain and discuss how
) examples of how beliefs might make a beliefs might make a beliefs shape the way beliefs shape the way
How beliefs beliefs think about how think about how view the world view the world in
shape the influence daily life | they live their life, how they live their life, how in which they live and which they live and how
WaY they see the world in they see the world in how they view others they view others
believers see which they live and how | which they live and how
the world they view others they view others
and each
other

KS2 Core Questions

e What do XXXX believe about God?

e How do XXX explain the suffering in the world?

e What is the bible and how do people interpret it?

e How reliable are sources of authority for believers?

e Why is there so much diversity of belief within XXXX?
e  Where do religious beliefs come from?

e How have events in history shaped beliefs?

e One narrative, many beliefs? Why do people interpret things differently?
e  What do Christians learn from the creation story?
e  What is the Trinity?
e  Why to Christians call the day Jesus died ‘Good Friday’?
e What does it mean if God is holy and loving?

e Creation and science: Conflicting or complementary?

e Was Jesus the Messiah?
e What did Jesus do to save human beings?
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What differences doe the resurrection make for Christians?

‘because’

Use more than one
reason to support their
view.

and belief

Give reasons for more
than one point of view,
providing pieces of
evidence to support
these views

pieces of evidence
together to form a
coherent argument

Philosophy Year 2 Year 3 Year 4 Year 5 Year 6
A. Talk about the Recognise that there Describe different Explain different Begin to analyse and
questions a story or | are many different philosophical answers to | philosophical answers to | evaluate a range of
The Nature . - . . . .
practice from a religious and non- questions about the questions about the philosophical answers to
of - . .
religion or religious answers to world around them, world around them, guestions about the
knowledge, . . . . . . . . . .
. worldview might questions people raise including questions including questions world around them,
meaning make them ask about the world around | relating to meaning and relating to meaning and including questions
and . . . .
. about the world them existence existence. relating to meaning and
existence .
around them existence
Talk about the Begin to use Explain some of the
Talk about what difference between philosophical vocabulary | different ways in which Begin to analyse and
people mean when | knowing and believing. | when discussing issues philosophers understand | evaluate different ways
they say they relating to truth, reality abstract concepts. in which philosophers
‘know’ something. and knowledge. understand abstract
concepts.
B. Give a reason to Decide if a reason or Begin to weigh up Explain, using a range of Begin to analyse and
say why someone argument based on a whether different reasons, whether a evaluate whether a
How and . . . . . . .
might hold a religion or belief makes | reasons and arguments position or argument is position or argument is
whether . . . . .
. particular belief sense to them and is are expressed coherently | coherent and logical. coherent and logical and
things make . . - . .
using the word expressed clearly. when studying religion ) ) show increasing
sense Link a range of different

awareness of divergence
of opinion.

Use well-chosen pieces of
evidence to support and
counter a particular
argument

Q Nebula
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and wrong and
their actions.

similarities and
differences between

why there are
differences.

awareness of diversity of
opinion and why there
are differences.

C. Using religious and | Recognise that it is Describe a range of Explain a range of Begin to analyse and
belief stories, make | difficult to define answers to ethical and answers to ethical and evaluate a range of
Issues of . right’ * ) , | . howi | . iff
bt and connections right’, ‘wrong’, ‘good moral questions, showing | moral questions and different answers to
re g between peoples’ and ‘bad’. awareness of the issues, drawing ethical and moral
wrong, goo beliefs about right ) diversity of opinion and conclusions and showing | questions/issues,
and bad Recognise some of the

showing an
understanding of the
connections between

Q N‘ebula

these ideas. beliefs, practices and

behaviour.

KS2 Core Questions

e Why is there suffering in the world?
e What is the difference between believing and knowing?
e What do we mean by ‘truth’?

e What can we learn about the world/knowledge/meaning of life from the great philosophers?
e How do people make moral decisions?

e How do people respond to issues of poverty and justice?

e What does it mean to be ‘human’?

e What kind of world should we live in?

e Is seeing believing?

e Can kindness change the world?

e Is being happy the greatest purpose in life?

e |s believing in God reasonable?
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Human/Social

Sciences
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A.

The diverse
nature of religion

Recognise the
names of different
religions, religious
beliefs and
worldviews and use
them correctly.

Identify some of the
ways people use the
terms ‘religion’ and
‘belief’ when exploring
religions, beliefs and
worldviews.

Describe the difference
between the terms
‘religion” and ’belief’
when exploring
religions, beliefs and
worldviews.

Explain the different
ways in which the terms
‘religion” and “belief are
used by followers from
within a religion or
worldview and those
from outside it.

Show awareness that
talking about religion and
belief can be complex.

Begin to analyse and
evaluate the varying use
of the terms ‘religion’ and
‘belief’ by followers from
within a religion or
worldview and those
from outside it.

Recognise some areas of
controversy when
interpreting and
explaining the nature of
religion and belief.

Diverse ways in
which people
practice and
express beliefs

Identify evidence of
religion and belief
especially in the
local area.

Identify some
similarities and
differences in how
people practise and
express beliefs both
within and between at
least two different
religions/worldviews.

Describe some of the
varying ways in which
religions and beliefs are
practised locally and
nationally (both within
and between
religions/worldviews)
with reference to at
least two
religions/worldviews.

Explain some of the
varying ways in which
religions and beliefs are
practised locally and
nationally (both within
and between
religions/worldviews)
with reference to at least
two different
religions/worldviews.

Begin to analyse and
evaluate the varying ways
in which religions and
beliefs are practised
locally, nationally and
globally (both within and
between
religions/worldviews)
with reference to at least
two different
religions/worldviews.
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The ways in
which beliefs
shape individual
identity, and
impact on
communities and
society and vice
versa

Identify ways in
which beliefs can
have an impact on
a believer’s daily
life, their family or
local community.

Identify a range of
ways in which beliefs
can have an impact on
a believer’s daily life,
their family,
community and
society.

Describe ways in which
beliefs can impact on
and influence individual
lives, communities and
society and show
awareness of how
individuals,
communities and
society can also shape
beliefs.

Explain how beliefs
impact on and influence
individual lives,
communities and society,
and how individuals,
communities and society
can also shape beliefs.

Begin to analyse and
evaluate how beliefs
impact on, influence and
change individual lives,
communities and society,
and how individuals,
communities and society
can also shape beliefs.

KS2 Core Questions

In order to introduce the lenses to the children there is a PowerPoint made for Lower and Upper school about the Lenses and a sheet for

What do we mean by religion? What makes a religion a religion?

Does religion bring peace, conflict or both?
How do beliefs shape identity for XXXX?
What can we learn from different members/expressions of the XXXX tradition?

How have expressions of XXXX changed over time?

How do XXXX express their religious beliefs in modern Britain and in XXXX (name of country)?

What does it mean to be part of a global religious/worldview community?

How do people express commitment to a religion or worldview in different ways?
What difference does being a XXXX make to daily life?
How do/have religious groups contribute to society and culture?

children to examine their own way of viewing the world. This will be covered in Spring Term.
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PDF PDF

RE — Lenses lower Self Knowledge
school.pdf lens.pdf

PDF PDF

RE - Lenses upper  Self Knowledge lens
school.pdf upper.pdf
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Core Knowledge Tables — Lifted from the Norfolk Agreed Syllabus — Complete with Key Vocabulary for each religion. Please refer to Key Stage 2

Buddhism

Key Stage |

Key Stage 2

Key Stage 3

Introduce:

Develop understanding of:

Secure understanding of:

Theology:
Asking
questions
theologians ask

Varying beliefs about God.
Concepts:The Buddha and Triple Refuge
The Jakata tales and Tipitaka

Concepts: the Buddha, Four Noble truths, the
cycle of birth, death and rebirth, and the Five
Precepts.

The varying beliefs about God

The Jakata tales, Tipitaka and Metta Sutta

Key writings of Buddhist teachers

How Buddha's experience impacted on beliefs

For Buddhists, questions about God are
unanswerable.

Concepts: The Buddha, Anicca, Dukkha, Anatta,
Four Noble Truths, Karma, Triple refuge and
the divergent paths of Buddhism.

The Dhammapada, role of the Sangha and
authority given to teachings of Buddha.
Writings of Buddhist theologians e.g. Dalai
Lama.

Philosophy:
Asking
questions
philosophers
ask

Key philosophical vocabulary
Ways of reasoning
Make links between belief and behaviour

The different views about the nature of
knowledge, meaning and existence.

Links between suffering and the Four Noble
Truths.

Buddhist perspectives on moral issues and
consideration of the consequences of action
in relation to karma.

Theories of knowledge, philosophy of religion
and ethical theory, including those of the
Buddha.

Buddhist philosophy relating to personal
experience and truth.

Methods Buddhists use to evaluate and
address dilemmas such as the principle of
loving kindness.

Human/Social
Sciences: Asking
questions
human and
social scientists
ask

Key vocabulary associated with the study of
Buddhism.

Monasteries, temples, festivals, ceremonies,
devotion and symbolism as expressions of
Buddhism.

The importance of not hurting living things
and Buddhist stories on daily life.

Key vocabulary and global diversity associated
with the study of Buddhism.

Meditation and study, festivals and pilgrimage
and symbolism.

Varying practice, and the importance of
locking after the environment.

The complex nature of Buddhist philesophies.
Diversity of practice, importance of
meditation and study, and symbolism.

The involvement of Buddhists in social action,
impact of Buddhism on western culture and
the media portrayal of Buddhists.
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Key Stage |

Key Stage 2

Key Stage 3

Introduce:

Develop understanding of:

Secure understanding of:

Theology:
Asking
questions
theoclogians ask

Concepts: Creation, God, incarnation, and
salvation.

The life and teachings of Jesus.

The Bible as a sacred text for Christians and
its different genres.

Concepts: Creation and Fall, Ged (Trinity),
Incarnation, and Salvation.

The life and teachings of Jesus.

Sources of authority such as the Bible,
creeds, tradition and different genres and
interpretations.

Key teachings from important Christian
thinkers.

How events in society have influenced
Christian beliefs.

Concepts: Creation and Fall, Ged (Trinity),
Jesus, incarnation, salvation and Kingdom of
God.

Issues of reliability, authenticity, historicity and
authorship of the Bible and other sources.
Writings from a range of key Christian
theologians

Events in history and personal experiences
which have impacted on beliefs and vice versa.

Philosophy:
Asking
questions
philosophers
ask

Key philosophical vocabulary.
Ways of reasoning.
Make links between belief and behaviour.

The different views about the nature of
knowledge, meaning and existence.

The work of one key Christian philosopher
Ethical theory, including the importance of
love and forgiveness within Christian tradition.
Christian perspectives on moral issues.

Theories of knowledge, philosophy of religion
and ethical theory.

Works of two or three Christian
philosophers.

Philosophical responses to theological
questions that Christians raise.

Methods Christians use to evaluate and
address dilemmas.

Human/Social
Sciences: Asking
questions
human and
social scientists
ask

Key vocabulary associated with the study of
Christianity.

The local church{es), symbolism and artefacts
as expressions of Christianity.

The importance of rites of passage, worship
gathering and celebrations.

Key vocabulary and global diversity associated
with the study of Christianity.

The church, worship and festivals.

The impact of Christian teachings on daily
life, the varying expressions of prayer, cultural
expressions of the Christian faith and the role
of the

Christian community in charity work.

The complex nature of Christianity and how
culture and politics have shaped it over time.
The nature of the church and its internal
diversity.

The impact of the Bible and rites of passage
on individuals and communities.

The relationship between the Church and
State and the role of Christianity in the public
sphere.
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Hinduism

Key Stage | Key Stage 2 Key Stage 3

Introduce: Develop understanding of: Secure understanding of:
Theology: Concepts: Brahman and Avatars. Concepts: Brahman, Ataman, Avatars, Ahimsa, | Concepts: Brahman Trimurti, Atman, cyclical
Asking Hindu Holy Books including the Ramayana. Samsara and Karma. nature of time, creation, maya, samsara and
guestions The oral tradition and the Vedas, different karma.

theologians ask

genre and interpretations.

Examples of teachings of Hindu teachers.
Examples of events and experiences which
have impacted on Hindu beliefs.

Issues of reliability, authenticity, historicity
and authorship of Hindu sources of authority.
Differences between Shruti and Smriti
scriptures,

Examples of writings by gurus, swamis and
rishis.

The Astika and Nastika intellectual traditions.
Impact of experiences and events on Hindu
beliefs and vice versa.

Philosophy:
Asking
questions
philosophers
ask

Key philosophical vocabulary.
Ways of reasoning.
Make links between belief and behaviour.

The different views about the nature of
knowledge, meaning and existence.
Introducing ethical theory.

Introduce moral issues and consider the
consequences of action in relation to karma.
Moral and values expressed in Hindu stories.

Theories of knowledge, philosophy of religion
and ethical theory, including maya, Loka, Devas
and Asura.

The way gunas interact to determine things.
Hindu ethics and moral duties, different
methods Hindus use to evaluate and address
dilemmas.

Human/Social
Sciences: Asking
questions
human and
social scientists
ask

Key vocabulary associated with the study of
Hinduism.

Dharma, symbolism and the centrality of the
home in the Hindu tradition.

Importance of gatherings for worship,
dramatic storytelling and celebrations.

Key vocabulary and global diversity associated
with the study of Hinduism.

Sanatan Dharma, the diversity of practice and
expression and festivals.

The impact of ahimsa, dharma and karma on
daily life and beyond.

The complex nature of Hindu philosophies
and how they are understood.

Sanatan dharma, laws of Manu, diversity of
worship, pilgrimage and the practice of yoga.
The role of story and festivals, the impact
of teachings on daily life, the relationship
between social duty and the four ashramas,
and the changing role of men and women
within the Hindu traditions.
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Humanism
Key Stage | Key Stage 2 Key Stage 3
Intreduce: Develop understanding of: Secure understanding of:
Theology: Concepts: Atheism, One Life, Golden Rule, Concepts: Atheism, agnosticism, rationalism, Concepts: meaningful life, humanism,
Asking humanity. Ohnne Life, and Happiness. secularism, rationalism, evolution, scepticism
questions Quotations from Humanist thinkers. Examples of writings of Humanist thinkers. reliability, authenticity, historical accuracy

theologians ask

Diversity of Humanist thought.
Importance of evidence.
Absence of sacred texts and divine rules.

and authorship of sources by key humanist
thinkers.

The different genre used within the humanist
tradition.

How experiences have impacted on humanist
beliefs through histery and vice versa.

The similarities and differences between
humanist values and those of theistic
worldviews.

Philosophy:
Asking
questions
philosophers
ask

Key philosophical vocabulary.
Ways of reasoning.
Make links between belief and behaviour.

The different views about the nature of
knowledge, meaning and existence.
Introducing ethical theory such as
utilitarianism.

Examples of the writing of a Humanist
philosopher.

Importance of evidence and reascning in
Humanist thought.

Theories of knowledge, philosophy of religion
and ethical theory, including AC Grayling and
Hawking.

Humanist responses to theological questions
such as miracles and religious experience.
Ethical theory from a Humanist perspective.
Humanist UK lobbying on assisted dying.

UN Declaration of Human Rights.

Human/Social
Sciences: Asking
questions
human and
social scientists
ask

Key vocabulary associated with the study of
Humanism.

The role of ceremonies and cultural
traditions.

The Happy Human symbol.

Impact of thinking about consequences of
action.

Key vocabulary relating to the study of
Humanism as a philosophy or life stance.
Diverse practice in relation to ceremonies
and cultural festivals.

The importance of the natural world and
caring for the environment.

The importance of the arts and sciences.
The importance of love and relationships.

The complex nature of Humanist and Secular
philosophies.

Religious Atheism.

Humanist practice relating to death and
mortality.

The work of humanist chaplains.

Humanist responses to pseudoscience.
Relationship of science and humanist beliefs.
Campaigns run by the British Humanist
Association in the public sphere.
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Islam
Key Stage | Key Stage 2 Key Stage 3
Introduce: Develop understanding of: Secure understanding of:
Theology: The concept of One God. Concepts: Tawhid, Creation, Prophethood, Concepts: Tawhid, Submission, Revelation,
Asking The life and teachings of the Prophet Revelation, Khalifah and Akirah. Akhirah and Jihad.
questions Muhammad. The life and teachings of the Prophet The importance of the Prophet Muhammad.

theclogians ask

The Qur'an as a revealed scripture.

Muhammad and the Six Articles of Sunni
Belief.

The Qur'an and Hadith as sources of
authority, different genres and the value of
recitation.

Key teachings from important Muslim
teachers.

The impact of the spread of Islam.

How experiences have impacted on belief.

The theological divergence and distinctions
within Islam and Shariah Law.

Issues of reliability, authenticity, and translation
of the Qur'an and Hadith.

Differences between revealed scripture,
sayings of the Prophet Muhammed and the
Sunnah.

Writings from key Muslim theologians.

Events in history and personal experiences
which have impacted on beliefs and vice versa.

Philosophy:
Asking
questions
philosophers
ask

Key philosophical vocabulary.
Ways of reasoning.
Make links between belief and behaviour.

The different views about the nature of
knowledge, meaning and existence.
Introducing ethical theory.

Muslim perspectives on moral issues, including
the idea of ‘intention’.

Theories of knowledge, philosophy of

religion and ethical theory including Muslim
perspectives.

The impact of Greater Jihad on an individual
Muslim’s struggle to choose to do right.

The impact of Shariah Law on Muslim decision
making.

Human/Social
Sciences: Asking
questions
human and
social scientists
ask

Key vocabulary associated with the study of
Islam.

The masjid (mosque), the Five Pillars of Islam,
symbolism and artefacts.

The role of festivals, ceremonies and
Madrassah in the Muslim tradition.

Key vocabulary and global diversity associated
with the study of Islam.

The masjid, the Five Pillars of Islam and the
three main Muslims traditions (Sunni, Shia,
Sufi).

Diversity of expression, customs and practices
within Islam and their impact on daily life.

The importance of Ramadan, the two Eid
festivals and Jummah prayers.

groups in the UK and beyond.

The three main traditions within Islam, and
how they are understood culturally, religiously
and politically.

Diversity of practice across different Muslim

The impact of tawhid on creative expression.
The community/societal role of the mosque
and importance of Ummah.

The role of Islam in scientific discoveries and
historical events.

Importance of ibadah in daily life.
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Judaism
Key Stage | Key Stage 2 Key Stage 3
Introduce: Develop understanding of: Secure understanding of:
Theology: The concept of One God Concepts: One God, The Covenant, Mitzvot, Concepts: One God who is holy, just and merciful, covenant,

Asking questions
theologians ask

The Torah as the five books of Moses,
written in Hebrew.

The different genre contained within the
first five books.

Marratives about the lives of Jewish
descendants.

Atonement.

The Torah and Talmud as sources of authority.
The Hebrew Bible, TeNaCh (Torah, Nevi'im,
Ketuvim)

Importance of the Shema

Marratives associated with the development of
the Jewish tradition.

Importance of reading the Torah out loud.

Key teachings from important Jewish teachers
Historical impact Jewish beliefs/culture

Mitzvot, Atonement. The Messianic Age

The 13 principles of Maimonides

Issues of reliability, authenticity, and translation of the The
Torah, Nevi'im and Ketuvim.

The Talmud as Mishnah and Gemara.

The theological divergence and distinctions within Judaism.
Impact of Shoah on Jewish beliefs.

Philosophy:
Asking questions
philosophers ask

Key philosophical vocabulary
Ways of reasoning
Make links between belief and behaviour

The different views about the nature of
knowledge, meaning and existence.
Introducing ethical theory

Jewish perspectives on moral issues including
the impact of the 613 mitzvot, especially the
10 commandments.

The importance of loving one’s neighbour.
Gemillut Chasadim, Tzedakah,

Theories of knowledge, philosophy of religion and ethical
theory including Jewish perspectives.

Ways in which Jewish people make decisions based on the
teachings in the Torah, Talmud and the Rabbis.

Importance of concepts of Tikkun Olam and Bal Tashhit on
making moral decisions.

Human/Social
Sciences: Asking
guestions human
and social
scientists ask

Key vocabulary associated with the study of
Judaism.

Shabbat and the importance of the home
and family life

The role of festivals which connect with
Jewish history.

The synagogue and varying ceremonies that
take place within it.

Key vocabulary and global diversity associated
with the study of Judaism.

Importance of festivals for the Jewish
community such asYom Kippur.

Symbolism and artefacts used by some Jewish
people at festivals and in rituals.

The importance and role of Shabbat and
reading of the Torah

The role of Synagogue and Cheder in the
Jewish community.

The rules of Kashrut

The importance of Jerusalem and the Western
WWall for many Jewish people.

Historical and current cultural and political perspectives on
the development of the Jewish faith.

Divergence of practice in worship, prayer and seeking social
justice.

Importance of the High Holy Days and the need for
repentance and forgiveness.

The impact of Shoah on expressions of Jewish faith across
the world.

The role of Eretz Israel, Jerusalem and the Western Wall for
Jewish identity

Jewish influence on the arts, music and film industries.
Impact of technology of Jewish daily life.




Curriculum Skills and Progression Map

Sikhism

Qo0

Key Stage |

Key Stage 2

Key Stage 3

Introduce:

Develop understanding of:

Secure understanding of:

Theology:
Asking
questions
theologians ask

The concepts of One God and equality.
The life and teachings of Guru MNanak.

The Guru Granth Sahib as a living Guru.
The Mool Mantra.

Concepts: Ik Onkar, Equality, hukam and
Samsara.

The life and teachings of the 10 Gurus
The Guru Granth Sahib, including its
compilation and diversity of contents.
Stories from the life of Guru Manak
(janamaskhis)

Impact of martyrdom on Sikh teachings.

Concepts: Ik Onkar, Samsara, Nadar, Mukti
and Karma.

Sikh purpose of finding union with God.

The life and teachings of the 10 Gurus.

Adi Granth and the final vesion of the Guru
Granth Sahib

MNam Simran (meditating on God'’s name)
Issues concerning authority and revelation.
Impact of persecution and martyrdom on Sikh
faith and teachings.

Philosophy:
Asking
questions
philosophers
ask

Key philosophical vacabulary.
Ways of reasoning.
Make links between belief and behaviour.

The different views about the nature of
knowledge, meaning and existence.
Introducing ethical theory.

Sikh perspectives on moral issues, including
impact of ‘hukam’ and emphasis on equality.

Theories of knowledge, philosophy of religion
and ethical theory including Sikh perspectives.
Impact of hukam and Sikh purpose in life on
ethical theory.

The impact of Rahit and Kurahit for the
ethical and moral behaviour of Sikhs.

Sikh principles for living such as kirat karna
and vand chhakna.

Human/Social
Sciences: Asking
questions
human and
social scientists
ask

Key vocabulary associated with the study of
Sikhism.

The gurdwara, langar and 5Ks

The role of festivals and ceremonies such as
Baisakhi and Amrit.

Key vocabulary and global diversity associated

with the study of Sikhism, including term Sikhi.

The diversity of practice including the
Gurdwara, festivals and ceremonies such as
Amrit.

Symbolism including varying practice of
wearing the 5Ks.

Importance of values in the Sikh tradition.
Global importance of Amrtisar and the
Golden Temple.

Historical perspectives on the development
and growth of the Sikh tradition.

The Gurdwara, festivals, pilgrimage and
ceremonies including diversity of practice and
historical perspectives.

Impact of being part of the Khalsa.

Impact of Nam Simran.

Importance of Sewa.

Impact of kirat karna and vand chakna on
individuals and communities.

The Network of Sikh Organsiations.

Worlk of Sikhs in the education sector.
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Writing Opportunities:

Each unit is a writing opportunity, and should it be appropriate the class may wish to ‘Express’ their understanding and knowledge in the following forms:

Essays and extended answers to the Deeper Question
Presentations including scripts and speeches

Posters

Information texts including diagrams

Poetry

Descriptive writing

Stories containing the knowledge learned
Non-chronological reports

Cross Curricular Links

Q

(M N

There are links with Geography and History throughout every unit.
O Alocal Geography unit is planned to encompass the History of St. Margaret’s Church and its place in the community — this is linked to ‘Why
do Christians Worship Together?’ and the ‘How has the Christian Community Changed Overtime?’ units.
The Philosophy Units are connected to PSHE and SMSC questions on morality, as are the Christmas units.
There are many writing opportunities and research opportunities using ICT.
The ancient philosopher unit in year 5 has many cross currents with English in year with Greek myths and The Adventures of Odysseus. It also
comes back in History with the rolling programme when we study the Ancient Greeks and their contribution to history.
In the art of Islam and Christianity unit we are visited by the Khayaal Theatre group who teach us about the House of Wisdom in Ancient Baghdad —
a link to world history.
Children also paint, draw and use calligraphy to demonstrate their understanding of the artistic traditions of Christianity and Islam.
C.S. Lewis’s The Lion, the Witch and the Wardrobe is heavily linked to an understanding of the Christian-informed worldview of the author. This is
discussed in year 5 guided reading.
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Vocabulary:

Vocabulary is included in the Core Knowledge sections of this document and is subject specific. Additional vocabulary is listed below:

Iconography — depictions of holy people, prevalent in Catholic and Eastern Orthodox Christianity.
Aniconism — the banning of depictions of prophets, holy people and God prevalent in most of Islam, Judaism and some forms of Christianity.
balance — as in balanced argument told from at least two sides — a focus of balanced RE.
utilitarianism — the theory that actions are only undertaken if they maximise the greatest good for the greatest number.
Plato, Socrates, Aristotle — ancient Greek philosophers who have influenced Judaism, Christianity and Islam
Belief — something that is essentially unprovable but may be used to base other beliefs and understandings upon
Knowledge — things that you know — where does this come from? Is it in your mind/soul already (Plato) or does it come from the world and your
experience? (Aristotle)
Moral — To do with morality and how we make decisions about the goodness of our actions
Ethical — concerning our behaviour and the motivations and, indeed, fairness of our actions
Statements — things said that may be agreed with or disputed
Axioms — verifiably true statements upon which we can build theories
Theories about the existence of God:
o Cosmological — that God is the prime mover, the first being and therefore created the universe

o Teleological — that all creation has a purpose and must therefore have a maker

o Ontological — that the definition of God contains greatness, and nothing can be truly great unless it has existence.
Theoretical — something that is thought about and may contain ideas that relate to one another, but which may not be provable or observably
true.
Knowing — something that can be seen through the senses and quantified in some way that can be shared by others.
Believing — something that cannot be proves but is compelling and is perhaps felt, understood and adhered to in a way that may be
untestable.
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Appendix 1: Long term plan — the long-term plan Updated for September 2020 as per the Norfolk Agreed Syllabus 2019. Further updates have taken place

during the year 2021 - 22

[Year AT1 AT2 Spl sP2 Sum1 Ssum2
up,
mmary

and

intention

Year 3 Question: What does it mean to say that Jesus was Question: What does it mean to be a NEW UNIT COMING 500N — Question: What do stories about Rama and Sita

Central | the Son of God? Muslim? NEW Understanding Christianity ~Why | 54 grishna (and others) tell us about Hindu

Beliefs ) ) ) . Do Christians Call the Day Jesus o

This year Main Lens: Philosophy/Theology Main Lens: Human and Social Died Good Friday? belief in God?

will Key Concepts/vocabulary: Incarnation, Son of Man, Trinity, Sciences/Theology ) ) Main Lens: Theology

introduce Par.at.nle, i » K?Y Concepts/vocabulary: Allah, The Five Easter Unit: Mini unit Key Concepts/vocabulary: Hinduism, Rama, Sita, Krishna,

children Religion orworld\new.focus: Christian PlHars, the Pmphejt Mohammad (PBUH), Question: What does the Ganesh, Creation, Polytheism, avatar.

tothe Age-Related Expectations: Fasting, Monotheist, Oneness of God. Religion or worldview focus: Hinduism

. Philosophy: Religion or worldview focus: Islam cross mean to VDU? Age-Related Expectations:

major Decide if a reason or argument based on a religion or belief makes sense | Age-Related Expectations: Main Lens: Theology H Sodial:

claims of | to them and is expressed clearly. g K : . Il EESFIE o

our3 Use more than one reason to support their view. Social Sciences: - Key Concepts/vocabulary: Salvation, | Identify some of the ways people use the terms ‘religion” and ‘belief

main Recognise that there are many different religious and non-religious Identify a range of ways in which beliefs can have an | saviour, Easter, resurrection, when exploring religions, beliefs and worldviews

- answers to questions people raise about the world around them impact on a believer's daily life, their family, Religion or worldview focus: Theology:

religions. | Talk about the difference between knowing and believing. community and society. . Christian Identify some links between beliefs being studied within a religion or
Theology Identify some similarities and differences in how ) o Tt
Show awareness of different sources of authority! and how they link with ge;’v‘v]ée Wait‘se S‘a{\"s e;?fress t“e”IE'S h”}h W:g"F and | Age-Related Expectations: Recognise ways in which beliefs might make a think about
beliefs. SHEENE = ECTEISE NS oy ewsS Theology: how they live their life, how they see the world in which they live and

Information
Sheet.pdf

What does it mean Exam Question.pdf

to say that Jesus was

The Nicene
Creed pdf
"

Teaching Ideas.pdf

.
Jesus Feeds the 5000 Zacchaeus-the Tax-C
Bible Story.pdf  ollector-Bible-Story-P

The Trinity
Powerpoint.ppt

.
jesus-heals-the-sick- jesus-feeds-the-5000
bible-powerpoint-sto-bible-story-powerpoi

Jesus walks on water, 1888 - lvan Aj - WikiArt.or
Famous Paintings Of Jesus Miracles | The Passion

konten123.com)
Jesus Paintings The Miracle Christ Healing Blind | The Picassos

Video about the Christmas story and the traditional idea versus

the biblical version: Retooning the Nativity | Igniter Media
Christmas Church Video - YouTube

Trinity videos - https://youtu.be/gCUbmsF-0-0

Theology:

Identify different types of writing and give an
example of how a believer might interpret a source
of authority

Recognise that beliefs are influenced by events in
the past and present

;
introduction_to_Isla What does it mean

m.pdf

to be a Muskm.pdf

; -
Matching task Five  The Five Pillars of
pillars.pdf  Islam Activity Sheet.p

PowerPoint - The  The_Five_Pillars_of_Is
Five Pillars of Islam.pt lam_2.doc

hitps:/iwww sportbible com/football/news-wesley-
fofana-broke-his-ramadan-fast-during-leicester—citys-
win-over-

20210426 amp himi?source=twitter&__twitter_impre
ssion=tiue

What happens in a Mosque? - YouTube

https://youtu.be/PDxKxnVZtgo Islam in 10mins
BBC Two - My Life, My Religion - Clips

Recognise ways in which beliefs might
make a Christian think about how they
live their life, how they see the world in
which they live and how they view
others

Identify different types of writing and
give an example of how a believer might
interpret a source of authority

Stations of the
Cross.pdf

What does the cross
mean to you,pdf

The Easter Story.pdf

how they view others

.
storyboard for Hindu ~ What do stories
creation.pdf  about Rama and Sita

Hindu Gods.pdf

Hindu creation pdf

https://www.bl.uk/collectio

items/landscape-

of-banyan-tree-beside-a-river Using this painting think about
where the trunk is...the answer is there isn't one and there

isn’t a trunk, a major central model of Hinduism.
BBC Two - My Life, My Religion - Clips

! sources of authority include sacred texts, creeds, statements of belief, tradition, principles or rules, conscience, rational thinking.
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differences between and within religions
and worldviews

Why do pecple make Baptism pictures for
a new start.pdf game.pdf

Labeksectionsofchurc
hshest pdf

Baptism Scene
Labelling Werksheety

Adult Baptism.pdf K52-Places-of-Worsh
ip-Chiistian-Churches

Identify ways in
which beliefs might
make a Christian-
thinks about how
they live their life,
how they see the
world in which they
live and how they
view others

Social Science:
Describe ways in
which beliefs can
impact on and
influence individual
lives, communities
and society and
show awareness of
how individuals,
communities and

Year AT1 AT2 Spl 5P2 Suml Sum2
Group,
Summary
and
intention
Mini-
Philosoph . .
v Units Philosaphy Lessan Philosaphy years
Years 1 and 2 How dii EYFS1235 D
These can sersten e Recognise that it is difficult to define ‘right’, ‘wrong’, ‘geod” and ‘bad’. aeries
be used
to start Dhilasophy Lezson Drintzble Socratic  Philosophy Lesson
the year. g i i
v Yearsland 2 Whats Recognize some of the similarities and differences between these ideas HEEEEIERAGET (s SR
Yeard question: Why do people make | question: Why is | auestion: If life is a journey does it ever end? (link) question: What does it mean to be a pilgrim?
‘Religious . Phi " a i i
a new start? Advent Main Lens: Philosophy Main Lens: Theology/Human and Social Science
Journeys’ ; 0 : Key Concepts/vocabulary: Key Concepts/vocabulary: Jerusalem, Mecca, Hajj, Hajji/Halj
) Main Lens: Human and Social important to i P Y Y P ry: ; , Halj, Halji/Hallah,
This year Sciences/Theology . . Religion or worldview focus: Hinduism Pilgrim, trail, Wailing Wall, prayer, devotion, travel, spiritual
children Key Concepts/vocabulary: Christians? Age-Related Expectations: journey, kaa'ba, shrine.
will use Religion or worldview focus: Philosophy: Religion or worldview focus: Christianity/Islam/multi
the Christian/ludai Main Lens: Describe different philosophical answers to questions about the world around them, including Age-Related Expectations:
knowledg ristian/ludaism ) Theology/Human | Questions relating to meaning and existence Theology:
I Age-Related Expectations: i Begin to use al v y when issues relating to truth, reality. and OBY: : . .
e learned Social Sciences: and Social knowledge Identify events in history and society which have influenced some
in year 3 | Describe some of the varying ways in Sciences Begin to weigh up whether different reasons and arguments are expressed coherently when {gg?.ﬁs\r.g;rds ?:E;zll?lgsl?e‘}\;npn?;ﬁ:;ake a think about how they
fo view which religions and beliefs are practised Key By Reionglanlisicy live their life, how they see the world in which they live and how they
religion as | locally and nationally (both within and Concepts/vocabul Theology: ) i ) TRl
a between religions/worldviews) with I S \d_emﬂ'y different sources of ag?honry and_how they I\rlk_ with _hellefs_. . Social Sciences
beliovers’ rEI'Er'enci,m ﬁ} least twio p:\;-paratim, Give examples of different writings and different ways in believers interpret sources of authority Describe the difference between the & “reigion’ and ‘belief when
journey r[?ésg'c‘;r;z :-'foalys‘?r?:r’;lcn T G > 4 exploring religions, beliefs and worldviews.
. . prophecy, Describe some of the varying ways in which religions and beliefs are
through ggrg:nimgsegi%I:g::\lf:!t;i:rl\':es?m\r traditional vs Journey Lesson 3.pdf Joumey Lessan 1.pdf  Joumey 2.pdf TJ*;‘"}:;’ W"i‘f“’ L: 3}’;‘: practised locally and naﬁlgnaglly (b‘{nlh within and E:u:.lween
- N aksha. pack for Life. i ; - i i
life. RIS & 5 DT TE S scriptural, religionsiworldviews) with reference to at least two religions/worldviews.
communities and society can also shape | Religion or =
beliefs. worldview focus: e oy
Theology: Christian Hmduf}#mderm R e The_Hajj Year 4.pdf What does it mean ilgrimages pdf
Make clear links between different beliefs ditiars-1pdf  docs i ever ena upa: Srene i o " <
being studied within a religion or Age-Related to be a pilgrim. pdf
worldview. Expectations:
Identify some of the similarities and Theology:

Westen wall Year Blank house
4 pdf workshest pdf

Signifince of
Jerusalem workshest

The Western Wall
warksheet pdf

lezzon 1 leszon 1 workshest

worksheet pdf answers pdf

Signifience of
Jerusalem worksheet
hittps://www.open.edu/openlearn/history-the-
arts/culture/religious-studies/exploring-religion-
london?in_menu=481080 Guided tours of places of worship
https://www.bbc.co.uk/news/world-asia-india-56742231 Hindu
pilgrimage in the time of covid

Nebula
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the year.

Year AT1 AT 2 Spl 5P2 Suml Sum2
Group,
Summary
and
intention
https://www.open.edu/openlearn/his | Society can also
tory-the-arts/culture/religious- SErs . As an isolated hajj begins, Abraham'’s trust in God is ours
studies/exploring-religion- religionnews.com)
london?in_menu=481080 guided [ }_]
tours of places of worship. L https://www.youtube.com/watch?v=0k7-mB62xeE hajj
LG https://youtu.be/VMWgeSuHKhs top 7 hajj
Lo EnE Malcolm X Pleased By Whites' Attitude On Trip to Mecca - The
[f:;] New York Times (nytimes.com
Advert-Ring
Sheat_pdf
%)
reF
Advent-around-the-
world Shaet.pdf
%)
ror
Christingle-to-label.p
af
Mini-
Philosoph [ e
Philosophy Lesson  Philosophy Lesson
¥ Units Yaars 3 ard & MoraiitYaar 3 Knowing and E
These can Describe a range of answers to ethical and moral questions, showing awareness of the diversity of opinion and why there are differences.
be |.:setd Give reasons for more than one point of view, providing pieces of evidence to support these view
to star

Nebula
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Year
Group,
summary
and
intention

AT1

AT 2

spl sp2

Sumil Sumz2

Year 5
‘Critical
Thinkers'
This year
children
will be
encourag
edto
engage in
critical
thinking
about
religion
and
worldvie
ws and
look at
the
impact
belief can
have in
and on

the world,

Question: Are the 10
Commandments still
relevant?
Main Lens: Philosophy/Theology
Key Concepts/vocabulary:
Commandments, rules, covet, logical,
coherent, theological, reasonable,
Sermon, divine revelation, sin,
prophet, holy man
Religion or worldview focus:
Judaism/Christian/humanist
Age-Related Expectations:
Philosophy:
Explain, using a range of reasons,
whether a position or argument is coherent
and logical
Link a range of different pieces of
evidence together to form a coherent
argument
Theology:
Describe different sources of authority and
how they link with beliefs.
Describe a range of different
interpretations of sources of authority and
consider the reliability of these sources for
a group of believers
Describe some of the key theological
similarities and differences between and
within religions and worldviews
] B
fer er

Are the 10 JES_Sermon_on_tha_

Commandmaents Stil Mount.pdf

&) &)

10 Commandmants Ten commandmaents

WAGOLL pdf kids spaak pdf
)
o= Lo
n :'I’ » Ten commandments
e the
commandments Sl official pat

[""]
N commandments

pictures pdf 1
“ When discussing ‘no

other God but God look’ at this video
about Baal and the God of Elijah.
https://youtu.be/9xiyl|A9qz0

Question: How
do Christians
bring hope at
Christmas?
Main Lens: Human
and Social
sclence/Theology
Key
Concepts/vocabul
ary: charity, duty,
social work,
spiritual work,
ministry, salvation,
poor, homeless,
Religion or
worldview focus:
Christian —
encountering
humanism,
Age-Related
Expectations:
Theology:

Explain some of the
varying ways in
which religions and
beliefs are practised
locally and nationally
(both within and
between
religions/worldviews)
with reference o at
least two different
religions/worldviews.
Explain how beliefs
impact on and
influence individual
lives, caommupitips
and society, and how
individuals,
communities and

society can also
shape bellefs.

auestion: What can we learn about the world/knowledge/meaning of

life from the great philosophers? New

Main Lens: Philosophy

Key Concepts/vocabulary: Soul, dualism, forms, perfection, knowledge, heaven, platonic,
substance, reality. Socrates, Plato, Aristotle, Marcus Aurelius, Stoicism, St. Augustine,
Religion or worldview focus: Christian/Buddhist

Age-Related Expectations:

Philosophy:
Explain different philosophical answers to questions about the world around them, including

questions relating to meaning and existence.
Explain some of the different ways in which p p L
2 B
Philasophy Lessan Fact Ph har Fact PH phar Fact

[
Year 6 Platcs Cave pdlearn The great philos  Sheets Plato.pdf Sheets Marcus Aurelin Sheets Aristotie pdf

Plan What can we Ph
3 S O I O I
(2] [ [ [ (2]

P Fact P Fact phar Fact Socrates P Fact
Sheets Answers Marc Shaets Answers AristcShest Plato Questions Question Sheetpd!  Sheets Socrates pdf

2] [
Prasentation What  What can we learn  sculpture plan. pdf
Can we learn from thifrom the Great Philos:

https://youtu.be/rsiC-BTuDNg This is a video supplied by one of our governors to discuss
the soul in Christianity.

Plans located Free Philosophy Plans | Philosophy in kS2

lago and art.pdf

Question: How has belief in Christianity/Islam impacted on
Music, Art, and culture throughout history? NEW
Main Lens: Human and Social Sclences/Theology

Key Concepts/vocabulary: prophet, Muhammad (pbuh), Kaa‘ba,

Mecca, Prophecy, Islam, Muslim, Polytheism, Monatheism,

revealed truth, Abraham, Ibrahim, Aniconism, icons, Mosque,

Istanbul, Constantinople, Crusade, Translation Movement.

Religion or worldview focus: Islam/Christian

Age-Related Expectations:

Theology:

Describe how events in history and society have influenced some
Noioeand g v

Describe the connections between different beliefs being studied and link

them to sources of authority

Describe ways in which beliefs shape the way Muslims/Christians view

the world in which they live and how they view others

Social Sclence:

Explain the different ways in which the terms ‘religion’ and "belief’ are

used by followers from within a religion or worldview and those from

outside it.

Show awareness that talking about religion and belief can be complex.

(2] [
How has balief in Islarmic At vs
Christianitylslam impi  Chrstian Artpdf

Bible Author Fact  Bible Author Fact Bibde Author Fact
Files - Midkle AbilityjFiles - Lower Ability.pFiles - Higher Ability.r

Updated Islam Day
201 9.pdf

Islam unit for year 5 whe wrote the bible
and 6 - Copy. pdf pdf

[
Lesson Plan - Who  Updated Islam Day
Wrote the Bible.pdf 2019.pdt

liurminated
Manuseript comparisi

2]
o

christian icons Istarric art

analysis pdf analysis pdf
https://www.bbc.co.uk/news/world-europe-30813742

aniconism in the news

*Please note that the pictures found in the PowerPoint do not
depict prophets or holy people but are representative of
everyday cultural depictions found in Persia in particular, which
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Year AT1 AT 2 Spl Sp2 Suml Sum2

Group,

Summary

and

intention

https://humanism.org.uk/humanism/ has not embraced aniconism as much as the rest of the largely
how-humanist-are-you/ ! Sunni Muslim world. This difference should be emphasised to
R EnEEs demonstrate that Islam is not a monolithic religion.
Bring Hope at Christy
https://twitter.com/MuslimCulture/status/13888950462425374
BookletUnit paf Iy
https://twitter.com/BeautyPakistani/status/1388554407235756
34_poster pf 03375=20

https://twitter.com/BeautyPakistani/status/1387846175353618
4417s=20

Mini-

Philosoph Explain a range of answers to ethical and moral questions and issues, drawing conclusions and showing awareness of diversity of opinion and why there are differences.

Units

¥hese can | Explain a range of answers to ethical and moral questions and issues, drawing conclusions and showing awareness of diversity of opinion and why there are differences. (repeated)

be used

to start Philosophy Lesson  Utitariznism and  Philosophy Lesson  Scenario Cards Year

the year. | YesrS Usiitsrianism FHedanism year 5 presYear 5 UtiRtarisnism F 5 pdf

https://twitter.com/EthicsinBricks/status/1392385558954004485?s=20 the Trolley Problem in bricks.

Nebula
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ways in which religions and beliefs are
praciised locally, natinnally and globally
(both within and between
religionsfworldviews) with reference to at
least two different religions/worldviews.
Philosophy:

Begin to analyse and evaluate a range of
different answers to ethical and moral
guestionsfissues, showing an
understanding of the connections between
beliefs, practices and behaviour.

How do Hindu EvaluationSession.pd
beliefs impact on thei &

Ahimsa Ppt pdf Ghandi Power Point

Gogivers.pdf

=
Hindu-Workdview-Tra
ditions-1 pdf
https://www.itv.com/news/calendar
2021-05-26/leeds-woman-who-fled-
a-forced-marriage-aged-16-calls-for-

some religious and
non-religious
worldviews

Explain and discuss
how beliefs shape
the way Christians
view the world in
which they live and
how they view others
Social Science:
Begin to analyse and
evaluate the varying
use of the terms
‘religion’ and ‘belief
by followers from
within a religion or
worldview and those
from outside it

Christmas Meaning
Plan.pdf

‘Onceinroyal davidcity
sheet pdf

How has the church MNews

changed overtime pc  persecution pdf

EaryChristianmartyrs the_spread_of_christi
_paf an_ideas pdf

https://www.open.edu/openlearn/history-the-

london?in menu=481080 guided tour of places
of worship

8 Reasons Why Rome Fell | HISTORY

studies/exploring-religion-

london?in_menu=481080

Year AT1 AT 2 Spl SP2 sSuml sum2
Group,
Summary
and
intention
Year 6: question: How do Hindu beliefs | question: Has question: How has the church changed | Easter Unit: Question: Who or what is God?
'Dee . 5 . . . o .. - S
Th|nll<3er5’ impact on their actions? Christmas lost | over time? auestion: What do Christians Main Lens: Philosophy/theclogy
This vear | Main Lens: Human and Social its meaning? Main Lens: Human and Social Science/Theology | Understand L] Concepts/voce_lhulary: o )
child:en Science/Philosophy o — Key Concepts/vocabulary: Persecution, Catholic, by the word Salvation? Religion or wcrldwew. focus: Christian/Islam/Humanism
will be Key Concepts/vocabulary: bharma~isthe | Theology /Human | Protestant, eastern, westem, Baptist, Methodist, | npw AﬁT'REb:?d Expectations:
h of r living one's life accordi i ; Philosophy:
expected (n:; cod;fﬁiz::rcsts::ﬂ:i::?be;bvIarl:iwr:gs *® | and Social science | Morman, The Reformation, Lutheranism, Main Lens: Theology Begin topanva\yse and evaluate a range of philosophical answers to
to draw seriptures. Ahimsz — nan —vidlence and having Key Pardoners, Sins, Schism, Martyr, Indulgences, Key Concepts/vocabulary: questions about the world around them, including guestions relating to
on their respect for all life. Wigthappa Gandhi, @ Hindu, was Concepts/vocabul Religion or worldview focus: Christian Religion or worldview focus: ST £ ST

famaus for his non-violent pratess. arv: Age-Related Expectations: Christian/Multi Begin to analyse and evaluate different ways in which philosophers
knowledg | Gandhi and non-violence. SMRC and the rale of ry: o . understand abstract concepts.
eand protest in democracy. Religious underpinning for Religion or SROC'E S_cwence‘ — o Age-Related Expectations: Begin to analyse and evaluate whether a position or argument is

o non-vislent protests, - . ECcognise Some areas ol controversy wnen . B 3
thinking e e e worldview focus: interpreting and explaining the nature of religion and Theo!ogv‘ ) ) ) coherent and logical and show increasing awareness of divergence of
skills to STERETED e B s crais: | EREED peleh SnE DRI P LS Fjglglx?fg'\l-chosen ieces of evidence to support and counter a particular
look at In order to achisve good Karma it iz important to Age-Related Begin to analyse and evaluate how beliefs impact on, an_d _dlﬁerences between and within P pl pp p:
A live [ife according to Dharma, what is right. Expectations: influence and change individual lives, communities and religions and worldviews g .
religion Religion or worldview focus: P - society, and how individuals, communities and society | 5egin to discuss the reliability and Theology: .
and - Theology: can also shape beliefs authenticity of texts that are authoritative | Explain the key theological similarities and differences between and
i Hinduism Begin 10 discuss the | Thaology: for a group of believers.
warldvie | age-Related Expectations: reliability and OBV
ws and . . Explain different sources of authority and the . .

Social Science: authenticity oft_ex!s connections with beliefs Wheo or what is Philosophy Lesson
the Begin to analyse and evaluate now beliefs | that are authoritative | oy un o onnections different beliefs being studied and Swtons ofthe  What do Christians L ) god pdf Year§ and 6 Ontalog
deeper ;:T\:::d on, i“q:’:gz:gdsg;:?ygz:%dw;:al g"i\?;f; Bl link them to sources of authority using theological Cross.pdf understand by the we T TR I il e

, COMMY : terms
cc_rnc_epts individuals, communities and society can | Explain how events . :
within also shape beliefs. in history and society https://www.open.edu/openlearn/hi | oneoi0g, - who or God and Brain Sktine Tinitypostersgg.pdf
them. Begin to analyse and evaluate the varying | have influenced story-the-arts/culture/religious- ‘What is God presenta Chapel Pic for pdf

Anne Frank and the
Problem of Evil pdf

The Tririty in the
Bible pdf

bR a@s
RE99namesof Wha or What i God
Godlynx Christianity pptx

Simpsons Version of
God pdf

Updated Islam Day
2019.pof

Christianity Thealogy

Vipers Task docx
https:f/humanism.org.uk/humanism/how-humanist-are-you
humanism questionnaire
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Year AT1 AT 2 Spl Sp2 Suml Suma2
Group,
Summary
and
intention
caste-based-discrimination-to-
become-an-offence looking at caste Licd
in Britain, a contested and ColzintheChurch. pof
controversial topic. Many Hindu
organisation maintain this is taught
too negatively in schoaols but the Christmas Commencia
abowe article would support that it is lismShest? pdf
very much a problem.
ChristmasCommercia
lismSheet! pdf
Mini
Philosoph | See Who or What is God for Ontology Unit.
y Units:
Coverage:

Religion and Lens Coverage (see App.1 for C of E and Norfolk Agreed Syllabus guidance):

In depth study:

Christianity = 50+%, Islam = 21% and Hinduism = 21%
Encountering:

Judaism = 4% and Buddhism 4%
Other Religions and Worldviews encountered: Humanism

Extra Units: There are extra units available about prayer, the Trinity, and the story of the Bible. These can be used depending on the assessed knowledge of the children in front of us.
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s are born

Coverage:

Religion and Lens Coverage (see App.1 for C of E and Norfolk Agreed Syllabus guidance):
In depth study:

Christianity = 50+%, Islam = 21% and Hinduism = 21%

Encountering:

Judaism = 4% and Buddhism 4%

Other Religions and Worldviews encountered: Humanism

Appendix 1:
See: https://www.churchofengland.org/sites/default/files/2019-02 /RE%20Statement%200f%20Entitlement%20for%20Church%20Schools.pdf Page 3

Curriculum balance and time: sufficient, appropriate and balanced

Reflecting the school's trust deed or academy funding agreement parents and pupils are entitled to
expect that in Church schools Christianity should be the majority religion studied in each year
group and should be at least 50% of curriculum time. Sufficient dedicated curriculum time, meeting
explicitly RE objectives, however organised, should be committed to the delivery of RE. This
should aim to be close to 10% but must be no less than 5% in key stages 1-4.

t
Key Stage 2 ¢
In-depth investigation of: | I
|. Christianity |
2.Twe other principal 2
world religions. v
And encountering: #
3. At least one other 3
religion, or worldview. r
Schoals should consider | §
the following factors t
when deciding what to v
study as 2 and 3: 5
*Understanding of the .

o

beliefs and practices of
a Dharmic tradition,e.g. | a
Hinduism.

- Understanding of
connhections between
Abrahamie religions, e.g.

Mere time should be
spent on Christianity
than any other individual
religion or worldview. ke
A minimum of 35% of fi
allocated curriculum
time should be spent on
(1) and a minimum of
20% on each of (2).The
remainder on (3).

LT AN




Curriculum Skills and Progression Map

Appendix 2: The Three Disciplines:

How do we understand RE as a multi-disciplinary subject?

In this syllabus we assert that RE is rooted in three key disciplines or disciplinary fields. These are theology, philosophy and the human/social sciences. In this
syllabus they are re-contextualised for the school context in the following ways:

Theology

Philosophy

Human/Social Sciences

We have called this thinking through believing. It
is about asking questions that believers would ask. It
requires pupils to think like theologians, or to look at
concepts through a theological lens. Pupils will explore
questions and answers that arise from inside religions
and worldviews.

Wve have called this thinking through thinking. It

is about asking questions that thinkers would ask. It
requires pupils to think like philosophers, or to look at
concepts through a philosophical lens. Pupils will explore
questions and answers raised through considering the
nature of knowledge, exisitence and morality.

We have called this thinking through living. It is about

asking questions that people who study lived reality

or phenomena would ask. It requires pupils to think

like human and social scientists, or to look at concepts
through a human/social science lens. Pupils will explore
questions and answers raised in relation to the impact of
religions and worldviews on people and their lives.

We have defined these three academic disciplines or disciplinary fields to make them appropriate for the school setting.

Disciplinary Knowledge
Theology
Philosophy
Human/Social Sciences

Ever

yday Life
Context of the school, teacher
and pupil

The RE Curriculum

RE as a school subject
i.e. that which is taught
and learned in lessons

Subjects are re-contexualised
from disciplines which are a
society's primary source of new
knowledge. The link between sub-
jects and disciplines provides the
best guarantee we have that the
knowledge acquired by students
at school does not rely solely on
the authority of the individual
teacher, but on the teacher as a
member of a specialist subject
community.

Michael Young: Overcoming the crisis in
curriculum theory: a knowledge-based
approach. Journal of Curriculum Studies,

45:2,pp.101-118

A
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It is about asking questions

Q) that believers would ask. It requires

pupils to think like theologians,
or to look at concepts through a
theological lens.

Pupils will explore questions and
answers that arise from inside
religions and worldviews.

Phije, -
R4
.

It is about asking /A
questions that thinkers ",{_
would ask. It requires pupils
to think like philosophers, or
to look at concepts through a
philosophical lens.

Pupils will explore questions
and answers raised through
considering the nature of
knowledge, existence and
morality.

It is about asking questions that people

who study lived reality or phenomena would

ask. It requires pupils to think like human and

social scientists, or to look at concepts through

a human/social science lens. Pupils will explore
questions and answers raised in relation to the .c:z~
impact of religions and worldviews on people

and their lives.

Effective RE
will balance
these three
disciplinary
lenses in order
for pupils to
become more
religiously
literate.

Nebula
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Appendix 3: The Enquiry Approach:

This enquiry process was introduced
in the 2012 Agreed Syllabus and is
used widely across the county.
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Example of RE Unit Planning:

Year: 5 Critical Thinkers 1) Are the 10 Commandments Still Relevant?

Q Nebula

Main Lens:
Key Concepts/Vocabulary: Religion or Worldview Age Related Expectations:
Philosophy/ Philosophy:
Theology Exp_lain, using a range of reasons, wheth_er a
position or argument is coherent and logical.
Link a range of different pieces of evidence
\ . together to form a coherent argument
Commandments, rules, covet, logical, Theology-
coherent, theological. reasonable, Judaism/Christianity Describe different sources of authority and how
Sermon, divine revelation, sin, prophet, steasm L Apranly they link with beliefs.
holy man Describe a range of different interpretations of
i sources of authority and consider the reliability
of these sources for a group of believers.
Describe some of the key theological
similarities and differences between and within
religions and worldviews
L/O: and Age Related Expectation that Whole Class Activity Resources/assessments
can be assessed.
Get the children into groups and ask them to one
by one come and lock at the picture at the front
and go back and draw it in a memory game.
Once they have the picture ask them to discuss
it. The clothing, the tablets, the family shown. Look at those children who are posing
Lesson 1: questions and editing their questions.
Assessment of Ask them to pose questions about the picture by
initial L/O: To make some careful observations and | writing them down on a post it. Look for those children who are aware of
understanding. raise questions. religious origins of rules.
Show them the ultimate question:

ENGAGE Are the Ten Commandments still relevant Look for those who are able to link Judaism
today? Ask them to discuss the rules that they and Christianity through these commandments.
live by and ask them from what other authority
rules come from. Write these down for your
working wall.

‘What does the word relevant mean?
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Year: 5 Critical Thinkers 1) Are the 10 Commandments Still Relevant?

Q Nebula

Thinking about the big question: An understanding of the Ten
Are the Ten Commandments still relevant commandments — change adultery to
L/O: To edit our questions and focus them today? faithful in marriage. They can write them
towards the big question. Watch the 10 Commandments (Demille film with | down and annotate their own versions in
Charleton Heston) where Moses brings down the | their book along with any questions
tablets from Mount Synai.
Concentrate on the What? What are they
Give them a list of the Ten Commandments for etc.
(available in Kids Speak if necessary) and ask
Lesson 2: them to discuss them and their impact on the Why did God send them to his chosen
Questions for Iaws of the Iand. Read the commandments to the | people?
Learning children and discuss them. What do they mean?
’ Do they get followed? Are you a bad person if Who brought them to the Israelites?
- you break them?
ENQUIRE Generate questions about the 10
commandments — look at them and discuss
them. What do they mean? Do people still follow
them?
Mini Evaluation: Can we edit or adjust our
questions in order to focus them towards the big
question? Ask them to star or circle the
questions which will help them. Ask them to
generate more questions if they need them.
L/O: To find out which of the Ten Looking at the British law which of the Ten This 1s very open ended and could involve a
Lesson 3: commandments matter in law. Commandments are still illegal? What does this mock trial or even giiscussion of some of the
mean for church and state? Should a religious more shocking punishments for breaking the
law affect you if you don’t believe in God? commandments — death by stoning for adultery
EXPLORE y y for example.
L/O: To find out which of the Ten For Christians Jesus gave a new commandment: Look at the powerpoint (the section on
Commandments matter for Jews/Christians. “Love one another as I have loved you™ — what does | adultery is taken out as it is a bit much!)
Lesson 4: this mean for the 10 commandments? Look also at the
Describe different sources of authority and how | surmon on the mount in Matthew. The section about There are many aspects of the ten
EXPLORE they link with beliefs. . . “if your right arm sins then cut it off” — does Jesus commandments that run through these rules.
Describe a range of different interpretations of mean this? How much of this do Christians actually The powerpoint sheets could be printed out
sources of authority and consider the reliability required to follow?
of these sources for a group of believers.
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Year: 5 Critical Thinkers 1) Are the 10 Commandments Still Relevant?

Q Nebula

Describe some of the key theological
similarities and differences between and within
religions and worldviews

and then matched with a commandment or
two.

Looking at the centrality of the commandments
mn Judaism and the linking back to Bar/Bat

hannah@emailabeliever.org.uk. To see

analysing and
evaluating what
they have learnt —
have we answered
our questions?

EVALUATE

Evaluate whether you can answer the
bigger question?

Lesson 5: Mitzvah’s (learned about in year 4 unit 1) how answers to previously asked questions
Email a believer. do the commandments play out in the lives of please
EXPLORE Jewish people today? visit http://pof.reonline.org.uk/people-of-
faith/judaism/
Lesson 6:
Responding to,

Discuss the Big Question critically in the light of
the work you have already done.

Lesson 7: Children
express their
knowledge and
understanding of
the unit.

EXPRESS

L/O: To hold a reasoned and well researched
debate.

Philosophy:

Explain, using a range of reasons, whether a
position or argument is coherent and logical.
Link a range of different pieces of evidence
together to form a coherent argument
Theology:

Describe different sources of authority and how
they link with beliefs.

Describe a range of different interpretations of
sources of authority and consider the reliability
of these sources for a group of believers.

Using the work and notes they children have
made pose the proposition:

“We believe the 10 commandments are
irrelevant in today’s society”

Split the class into 2 groups and have them argue
for and against. Ensure that they use what they
have learned already as well as coming up with

new ideas. This lesson should be great for
assessment so you might want to record it. even
if it"s| just the audio.




