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RE Statement of Intent:

Religious Education at Old Catton C of E Junior School aims at ‘religious literacy’ for all students. In year 3 we explore the ‘central
beliefs’ of our core religions: Christianity, Islam and Hinduism. This year is designed to give a sound grounding to year 3 students so
that they can build on this knowledge as they progress through the school. In year 4 this knowledge is built on by looking further
into the ‘lived experiences’ of religious people as they travel through their ‘religious journeys’. In year 5 a more critical examination
is undertaken, and alternative views are brought in to enable them to become ‘critical thinkers’. They examine the work of
philosophers and encounter worldviews like Humanism as well as uniting Christianity with its Judaic roots. We also look at the major
crosscurrents in Christianity and Islam throughout history by tracing their common influences in Judaism and the Translation
Movement of Ancient Baghdad under Al-Kindi. In year 6 we look closer at the spiritual and moral questions humans tackle
throughout their lives. Encouraging children to draw on their knowledge from previous years they become ‘deeper thinkers’.

For each year group there is a selection of discretely philosophical mini units that are there to help ensure philosophical thinking is
accessible to all children as this has been identified as an unfamiliar aspect to our teaching. These are being embedded now. We are
also focusing on the skills and points of view required to study religions through the ‘lenses’ detailed below. We are currently
undergoing training sessions on a half termly basis to boost that part of teachers’ knowledge. The lenses are currently planned for,
covered and these skills are being assessed against the Age-Related Expectations but the lenses themselves are not yet explicit
enough.
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Christian Distinctiveness Statement:

At Old Catton C of E Junior School, we teach RE with the express desire to foster religious literacy. We believe that this leads to a
greater understanding between people of different beliefs and none. We believe that through a greater understanding of each other
we will find it easier to ‘Love’ one another, despite the differences we discover. We have identified that this subject gives ‘Hope’ to
the concept of religious tolerance and future peace between nations and religions through a greater understanding of one another.
We believe this subject gives ‘Joy’ to our school community through its challenging nature and its ability to explore the bigger
questions life has to offer in a safe and open environment. Our chosen Bible story of the Good Shepherd relates to this subject in the
actions of our teachers; we provide a safe environment for our pupils to explore belief and we guide them through their
misconceptions.

‘You will know them by what they do’ Matthew 7: 17 guides teachers and pupils to be tolerant and curious about worldviews and
religions in order to explore them, understand them and speak with a high level of religious literacy. Teachers work hard on their
subject knowledge and embrace scholarship in order to pass on the fruits of their labour.

The Nebula Spirituality Statement:

‘Spirituality is the bitter-sweet yearning for beauty, truth, love and wonder beyond
ourselves. It is a longing we pursue together and a treasure we glimpse in ourselves and
one another and seek beyond us into eternity. It is life in all its fullness.’

This understanding of spirituality is exemplified in our RE curriculum as we learn about how others have understood the Big
Questions posed by existence. Our emphasis on the Philosophical Lens helps us to ignite this type of thinking in children and
throughout RE, and the rest of the curriculum, children are encouraged to draw links back to these ultimate questions. The
Theological Lens helps bring us into contact with the concepts of prophecy or sacredness as well how to interpret the teachings of
Holy figures. The Human and Social Science lens brings us into contact with everyday lived experience of believers and non-believers
as they make meaning in the world.
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Recovery Notes:

We assess children’s RE knowledge during the beginning of each enquiry and gauge how much of the new content they need to
encounter, whether for recall or for the first time. In year 3 we give a rich overview of the three main religions in our curriculum:
Christianity, Hinduism and Islam, as well as introducing Philosophy as a concept using the doll of Socrates.

Philosophy Starters in Years 3, 4 and 5:

In order to get the year going and inspire the type of thinking needed in the classroom there are philosophy units that are taught
from in years 3, 4 and 5 before the main units start. This year due to the change in the time table these units can take time to teach.
They are discussion based and introduce philosophical thinking at the level required for that year group.

Worldviews:

The move to a Worldviews awareness is continuing in year 5. At the moment there is a question as to how
to introduce worldviews in years 3 and 4. We understand worldviews as the idea that no one stands
nowhere and each of us has a point of view from which we see the world. These Worldviews are
changeable and open to a range of influences such as biological, psychological, cultural, institutional,
personal, familial, and political. This is a complicated and contested aspect of RE and so, using the Norfolk
Agreed Syllabus 2019 we will begin to explore diverse thinking within and between religions and think
about our own perspectives, prejudices and preconceptions in an age-appropriate way. There are cross-
curricular links with Guided Reading — particularly when discussing author intention. History and
Geography also lend themselves to this idea as we explore the world and how it is viewed.

We are currently encouraging children to think about and then revisit their Worldviews lens to encourage an awareness of personal
knowledge.

Disciplinary Lenses:

We are also introducing three new characters to ensure the three lenses can be recalled and the inherent skills within employed by
the pupils. This is part of a move towards a clearer understanding and differentiation between the disciplinary lenses of Theology,
Social Sciences and Philosophy. Using these characters the children will become more familiar with the types of questions and skills
needed to pursue each enquiry. Each question is lifted from the disciplinary question lists found below. Our characters are as
follows:
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We understand RE as a multi- disciplinary subject:

In our curriculum RE is rooted in three disciplines. These are theology, philosophy and the human/social sciences, the latter of which is a

, :

collection of disciplines. Our progression map shows how skills within each of these disciplines are developed across the key stages.

Theology

Year 2

Year 3

Year 4

Year 5

Year 6

Retell a narrative,
story or important
text from at least
one religion or
worldview and
recognise a link
with a belief

Recognise different
types of writing
from within one
text

Show awareness of
different sources of
authority! and how they
link with beliefs.

Identify different types
of writing and give an
example of how a
believer might interpret
a source of authority

Identify different sources
of authority and how
they link with beliefs.

Give examples of
different writings and
different ways in
believers interpret
sources of authority

Describe different
sources of authority and
how they link with
beliefs.

Describe a range of
different interpretations
of sources of authority
and consider the
reliability of these
sources for a group of
believers.

Explain different sources
of authority and the
connections with beliefs.

Begin to discuss the
reliability and
authenticity of texts that
are authoritative for a
group of believers.

N/A

Recognise that beliefs
are influenced by events
in the past and present

Identify events in history
and society which have
influenced some
religious and non-
religious worldviews

Describe how events in
history and society have
influenced some
religious and non-
religious worldviews

Explain how events in
history and society have
influenced some
religious and non-
religious worldviews

Recognise that
some beliefs
connect together
and begin to talk
about these
connections.

Identify some links
between beliefs being
studied within a religion
or worldview.

Show awareness of some
of the similarities and

Make clear links
between different beliefs
being studied within a
religion or worldview.

Identify some of the
similarities and

Describe the connections
between different beliefs
being studied and link
them to sources of
authority

Explain connections
different beliefs being
studied and link them to
sources of authority
using theological terms

1 Sources of authority include sacred texts, creeds, statements of belief, tradition, principles or rules, conscience, rational thinking.
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differences between and
within religions and
worldviews.

differences between and
within religions and
worldviews

Describe some of the key
theological similarities
and differences between
and within religions and
worldviews

Explain the key
theological similarities
and differences between
and within religions and
worldviews

D.

How beliefs
shape the
way
believers see
the world
and each
other

Give different

examples of how
beliefs

influence daily life

Recognise ways in which
beliefs might make a

think about how
they live their life, how
they see the world in
which they live and how
they view others

Identify ways in which
beliefs might make a

think about how
they live their life, how
they see the world in
which they live and how
they view others

Describe ways in which
beliefs shape the way
view the world
in which they live and
how they view others

Explain and discuss how
beliefs shape the way

view the world in
which they live and how
they view others

KS2 Core Questions

e What do XXXX believe about God?

e How do XXX explain the suffering in the world?

e What is the bible and how do people interpret it?

e How reliable are sources of authority for believers?

e Why is there so much diversity of belief within XXXX?
e  Where do religious beliefs come from?

e How have events in history shaped beliefs?

e One narrative, many beliefs? Why do people interpret things differently?
e What do Christians learn from the creation story?
e  What is the Trinity?
e  Why to Christians call the day Jesus died ‘Good Friday’?
e What does it mean if God is holy and loving?

e Creation and science: Conflicting or complementary?

e Was Jesus the Messiah?

e What did Jesus do to save human beings?
e What differences doe the resurrection make for Christians?
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Philosophy Year 2 Year 3 Year 4 Year 5 Year 6
A. Talk about the Recognise that there Describe different Explain different Begin to analyse and
questions a story or | are many different philosophical answers to | philosophical answers to | evaluate a range of
The Nature . - . . . .
practice from a religious and non- questions about the questions about the philosophical answers to
of - . .
religion or religious answers to world around them, world around them, guestions about the
knowledge, . . . . . . . . . .
. worldview might questions people raise including questions including questions world around them,
meaning make them ask about the world around | relating to meaning and relating to meaning and including questions
and . . . .
. about the world them existence existence. relating to meaning and
existence .
around them ) ) existence
Talk about the Begin to use Explain some of the
Talk about what difference between philosophical vocabulary | different ways in which Begin to analyse and
people mean when | knowing and believing. | when discussing issues philosophers understand | evaluate different ways
they say they relating to truth, reality abstract concepts. in which philosophers
‘know’ something. and knowledge. understand abstract
concepts.
B. Give a reason to Decide if a reason or Begin to weigh up Explain, using a range of Begin to analyse and
say why someone argument based on a whether different reasons, whether a evaluate whether a
How and . . . . . . .
might hold a religion or belief makes | reasons and arguments position or argument is position or argument is
whether . . . . .
. particular belief sense to them and is are expressed coherently | coherent and logical. coherent and logical and
things make . . - . .
using the word expressed clearly. when studying religion show increasing
sense ‘ P . Link a range of different .
because and belief awareness of divergence
Use more than one pieces of evidence of opinion
reason to support their | Give reasons for more together to form a
view. than one point of view, coherent argument Use well-chosen pieces of
providing pieces of evidence to support and
evidence to support counter a particular
these views argument
C. Using religious and | Recognise that it is Describe a range of Explain a range of Begin to analyse and
I ; belief stories, make | difficult to define answers to ethical and answers to ethical and evaluate a range of
ssues o

right and

connections

moral questions, showing

moral questions and

different answers to
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wrong, good | between peoples’ ‘right’, ‘wrong’, ‘good’ awareness of the issues, drawing ethical and moral
and bad beliefs about right and ‘bad’. diversity of opinion and conclusions and showing | questions/issues,
and wrong and ) why there are awareness of diversity of | showing an
their actions. Recognise some of the differences. opinion and why there understanding of the
si.milarities and are differences. connections between
dlffere'nces between beliefs, practices and
these ideas. behaviour.

KS2 Core Questions

e Why is there suffering in the world?

e What is the difference between believing and knowing?
e What do we mean by ‘truth’?

e What can we learn about the world/knowledge/meaning of life from the great philosophers?
e How do people make moral decisions?

e How do people respond to issues of poverty and justice?
e What does it mean to be ‘human’?

e What kind of world should we live in?

e Is seeing believing?

e Can kindness change the world?

e Is being happy the greatest purpose in life?

e Is believing in God reasonable?
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Human/Social

Sciences

’ r‘JC(')Achi

A.

The diverse
nature of religion

Recognise the
names of different
religions, religious
beliefs and
worldviews and use
them correctly.

Identify some of the
ways people use the
terms ‘religion” and
‘belief’ when exploring
religions, beliefs and
worldviews.

Describe the difference
between the terms
‘religion” and ’belief’
when exploring
religions, beliefs and
worldviews.

Explain the different
ways in which the terms
‘religion” and “belief’ are
used by followers from
within a religion or
worldview and those
from outside it.

Show awareness that
talking about religion and
belief can be complex.

Begin to analyse and
evaluate the varying use
of the terms ‘religion’ and
‘belief’ by followers from
within a religion or
worldview and those
from outside it.

Recognise some areas of
controversy when
interpreting and
explaining the nature of
religion and belief.

Diverse ways in
which people
practice and
express beliefs

Identify evidence of
religion and belief
especially in the
local area.

Identify some
similarities and
differences in how
people practise and
express beliefs both
within and between at
least two different
religions/worldviews.

Describe some of the
varying ways in which
religions and beliefs are
practised locally and
nationally (both within
and between
religions/worldviews)
with reference to at
least two
religions/worldviews.

Explain some of the
varying ways in which
religions and beliefs are
practised locally and
nationally (both within
and between
religions/worldviews)
with reference to at least
two different
religions/worldviews.

Begin to analyse and
evaluate the varying ways
in which religions and
beliefs are practised
locally, nationally and
globally (both within and
between
religions/worldviews)
with reference to at least
two different
religions/worldviews.

C.

The ways in
which beliefs

Identify ways in
which beliefs can
have an impact on
a believer’s daily

Identify a range of
ways in which beliefs
can have an impact on
a believer’s daily life,

Describe ways in which
beliefs can impact on
and influence individual
lives, communities and

Explain how beliefs
impact on and influence
individual lives,
communities and society,

Begin to analyse and
evaluate how beliefs
impact on, influence and
change individual lives,
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shape individual life, their family or | their family, society and show and how individuals, communities and society,
identity, and local community. community and awareness of how communities and society | and how individuals,
impact on society. individuals, can also shape beliefs. communities and society
communities and communities and can also shape beliefs.
society and vice society can also shape

versa beliefs.

KS2 Core Questions

e What do we mean by religion? What makes a religion a religion?

e Does religion bring peace, conflict or both?

e How do beliefs shape identity for XXXX?

e  What can we learn from different members/expressions of the XXXX tradition?

e How have expressions of XXXX changed over time?

e How do XXXX express their religious beliefs in modern Britain and in XXXX (name of country)?
e What does it mean to be part of a global religious/worldview community?

e How do people express commitment to a religion or worldview in different ways?

e  What difference does being a XXXX make to daily life?

e How do/have religious groups contribute to society and culture?

In order to introduce the lenses to the children there is a PowerPoint made for Lower and Upper school about the Lenses and a sheet for
children to examine their own way of viewing the world. This will be covered in Spring Term.

PDF PDF PDF PDF

RE — Lenses lower Self Knowledge RE - Lenses upper  Self Knowledge lens
school.pdf lens.pdf school.pdf upper.pdf
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Core Knowledge Tables — Lifted from the Norfolk Agreed Syllabus — Complete with Key Vocabulary for each religion. Please refer to Key Stage 2

Buddhism

Key Stage |

Key Stage 1

Key Stage 3

introduce;

Develop understanding of;

Secure understanding of;

Theology

.I"lﬁ ||'|:.!_
QuUEsnIcnS
theolograns ask

Warymg beliels abour God
Concepts: The Buddha and Triple Refuges
TIIE I.-.h b | ] F.|||_-5. l-|r|l] ?||J|T:|L:|

Concepts: the Buddha, Four Mable truths, the
cycle of birth, death and rebirth, and e Five
Precepm

The warying beliefs about Ged.

The Jakata rales, Tipitaka and Metta Sua,

By wrtirgi of Buddhng teachers

Moy Bsddha'’s experience mmpactad on belieky

Far Buddhiss, guestions about God are
unsneaer ke

'-:I.II'II:'EFIU-- Thee Bapdd¥ia, Aniccs, Dukldha, Anama,
Four Moble Truths, Karma, Triple refuge and
the divergent paths of Buddhizm

The Chhammapada, rale af the Sangha and
suthorry givan o teachings of Baddha
Writings of Buddhist theologans e.g. Data
Lama.

Fhifosophy;
Asking
guEstians
philesophers
I'Ik

Key philosophecal wocabulary
W:up;. of FEaROnIng
Make links bavareen belef and behawour

The different views about the namure of
kEncwladge, meaning and existence,

Links bepween sulfenng and the Four Moble
Truths.,

Buddhizt perspectives on moral sswes and
consideration of the consequences of action
in retation to karma.

Theories of knowledpe, philosophy of religion
and ethical thaory, including those of the
Busdelba.

Buddhie philesophy relatng 1o personal
experience and truth,

Methods Buddhists we to evaluate and
address dilemmas such as the principle of
lowing kindness.

HurmanSocial
Sriences: A sking
QUEsTIOnS
P 3
social sciEmtive

Jﬁh

Kay vocabutary assocated with the study of
Buddhsm

Monasteries, temples, festivals, ceremanses,
devotion and spmbolism as eupressions of
Buddhism

The impartance of not hisrting Inang things
and Buddhist stores on daily life.

Emy vocabulary and global diveriity assocaied
with the study of Buddhism

Medimateon and stedy, festivals and pilgramage
and wn-.tl{uln_.n'.

Yaryng practice. and the snportance of
|uu|-l.|n,|i: sfter the efvmranment

The complex nature of Buddhint philosophaes.
Divwersity of pracuce, imporance of
mediation and sy, and symbolmm

The mwolvement of Buddhists an social aotion.
impact of Buddhiim on western culture and
the meda portrayal ol Buddhasts.
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Christianity

’ Nebula

Key Stage 2

Key Stage 3

Key Stage |
Introduce:

Dievelop understanding of

Secure understanding of

Theology:
Asking
questions
theolopians ask

Conceprs: Creatson, God, incarnation, and
sabvatiom

The life and teachings of |asus

The Bitde as 3 sacred text for Christians and
its different genres.

Concepts: Creation and Fall, God [ Trmity),
Incarnation, and Sablvation

The life and teachings of [asus

Sources of authorty such as the Bible,
creeds, tradivion and different genres and
mt[lrpr-euri-;m'g.

Eey teachings from important Christian
thinksrs,

How events in society have influenced
Christian belefs

Concepts: Creation and Fall, God { Trinicy),
jesus, incarnation. sahation and Kingdom of
God

Issues of reliability, authenicity, historicity 2nd
authorship of the Bible and other sources.
erl;mg'g. from a rangs of ‘Iu_l].- C hristian
theolopans

Events in history and personal experiences
which have impacted on beliefs and wice versa

Phalozophy:
HAsking
questions
philosophars
ask

Kay philosophical vacabulary.
Ways of reasoning.
Make links batwean belief and behawour,

The different views about the nature of
knowledge, meaning and existenca,

The work of one key Chrastian philosopher
Ethical theory, including the impartance of
love and forgveness within Christan tradition.
Christian perspectiies on moral sves.

Theories of knowledpe, philosophy of religion
and ethical theory,

Warks of two or three Christian
philosaphers.

Philosophical responses to theological
questions that Christians raise.

Methods Chrntmns uste to svaluate and
address dilemmas.

Human/Social
Sewences Auking
quEsTIons
human and
social schentists
ask

Key vocabulary assocated with the study of
Chrstanity.

The local churchies), symbolism and arvefacts
a3 expressions of Christanity.

The importance of Ates of pasage, worship
gachering and celebrations.

Koy vocabulary and global dwersity associated
wath the study of Christanity,

The church, warship and festivals.

Thee impact of Christan teachings on daily
Iefe. the varying expressions of prayer, oulvural
exprassions of the Christan faich and the rofe
of the

Christlan community in charity work

The complex nature of Christianity and how
culture and politcs have shaped it over me.
The nature of the church and s internal
diversiy.

The mpact of the Bille and rives of passage
on mdrdduals and communities,

The relationship between the Church and
Stane and the rale of Christanity in the public
sphere.
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Hinduism
Key Stage | Key Stage 2 Key Stage 3
[|1-|':-u|l;'-g','. Concepts: Brabhman and Avarzrs Concepts: Brahman, Ataman, Avatars, Ahimsz, | Conceprs: Brahman Trimuen, Aoman, ¢ :|I'\{|II'. 3l
.I‘:'u.lung Hindu Hc-|:|-' Biclis |l|r.tu-:!|r'|g this F'-JIII.I}'.:II'M. Samaara and Karma. nature af tine, ereutisn, My, SAMmiara and
quesTions The aral rradinen and the Vedas, difersnt karma.

theologians ask

genre and interpretations

Examples of teachings of Hindu teachers
Examples of events and expersences which
have impacted on Hindu behefs.

tssues of reliabilion avthenticity, historcty
and authorship of Hindu sources of authority.
Liifferences beteeen Shrun and Smrii
SCreplures.

F:-l..:rrlph“. of werthings h;.l EUTLS, Wi and
rishis

[he Astika and MNastika intellecoual traditscns
Impact of experences and events on Hindu
beliefs and vice versa,

Phalosophy:
Asking
questions

philosophers

ask

Eey philosophical vocabulary,
Ways of reasoning.

Make links beraean belief and behaviour

The diferant views about the nature of
knowledge, meaning and existence.
Inroducing ethical theory.

introduce moral ssues and consider the

consequences of action i relation to karma,
Maoral and values expressed in Hindu stories.

Theories of knowledze, philosophy of religion
and ethical theory, including maya, Loka, Devas
and Asura,

The way gunas interact to determine things.
Hindu ethics and moral duties, dfferent
mathods Hirdus use to evaluate and address
dilemmas,

Human/Socal
Serencest Asking
QuUEsTIONS
hiuman and
social scientists
ask

Eey vorabulary associred with the study ol
Hindusm.

Dharma, symbolism and the centrality of the
home in the Hindu traditicn,

Importance of gatherings for worship,
dramatic storytelling and celebrations.

Eey vocabulary and plobal diversivy associated
with the study of Hindusm.

Sanatan Dharma, the diversity of practice and
expression and festivals,

The impact of zhimsa, dharma and karma on
daily life and beyond.

The complex nature of Hindu philosophies
and how they are understood.

Samatan dharma, lews of Manu, dversity of
worship, pilgrimage and the practice of yoga,
The role of story and festivals, the impact
of teachings an daily kfe, the relatonship
betwesn socl duty and the four ashramas,
aiid the ch..:ngm_‘g rale of men and women
within the Hindu traditions,
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Key Seage |

Key Stage 2

Key Stage 3

theologans ask

Daversity of Humanist thought
Impartance of evidence.

Abzsence of sacred texts and divine rules.

Introduce: mmﬁ'l! af: SeClire mdermnd-’u! aff:
Theology: Conceprs: Atheism, One Life, Golden Rule, Concepts: Atheism, agnosticism, ratonalism, Concepts: meaningiul life, humanism,
Psking Fumanity, One Life, and Happiness secularism, rationalisom, evolution, scepticism
questions Cuotations from Humanist thinkers Examples of writings of Humanist thinkers. reliability, authenticity, historical accuracy

and authorship of sources by key hurmanist
thinkers,

The different genre used within the humanist
Eraditicn.

How experiences have impacted on humanist
belefs through hatory and vice versa

The similarities and differences between
humanist values and those of theisoic
worldviews.,

Philosophy:
Asking
guestions
philosophers
ask

Key philosophical vocabulary.

Ways of reasoning.
Make links between belief and behaviour

The different views about the nature of
knowledge, meaning and existence.
Introducing ethical theory such as
utilitariandsm,

Examples of the writing of 3 Humanmst
philosopher,

Importance of evidence and reasoning in
Humanist thought.

Theories of knowledge, philosophy of religion
and ethical theory, including AC Grayling and
Hawhking,

Hurnanist responses to theological questions
such as miracles and religious experience,
Echical theory from a Humanist perspective.
Humanist LK lobbying on assisted dying.

LI Declaration of Human Riﬁhu.

Human/Social
Sciences:Asking
queshiong
human amd
social scientists
a5k

Key vocabulary assocated with the study of
Humanizm

The rale of ceremomes and cultural
traditicns,

The Happy Human symbal,

Impact of thinking about consequences of
action,

Key vocabulary relating to the study of
Humanism as a philosophy or e stance
Dhiverse pracuce in redation Lo CErEmanmes
and cultural festivals

Ihe importance of the natural world and
caring for the environment.

The importance of the arts and sciences
The mportance of love and relationships

The complex nature of Humanist and Secular
philosophies

F‘.-a;'llglt'm-_. Arheism

Humanist pracuce relaong o death and
mortality.

The work of humanist chaplains

Humanist responses to pseudoscience.
Relavonship of scrence and humansst behefs,
Campaigns run by the Bricish Humanist
Assacition in the pubdic sphere.
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Islam
Key Stage | Key Stage 2 Key Stage 3
Introduce: Develop understanding of Secure understanding of
Thealngr. Tha cohcopt of Qe Gaod. Concepts: Tawhid, Craation, Fruphm hood, {_.n-rl.rlupu:T:whld'. Sibmivsion, Rewslation,
Asking The life and reachings of the Prophert Fesvelatenn, Khalifab and Aldrah, Akhirah and Jihad
L ITEL BT Mubsrwrmnd. The life and veachings of the Prophet The impartance af the Prophet Muhammad.

theclogians ask

The Qur'an as a revealed scripture,

Muhammad and the Six Articles of Sunni
Belief

The Cher'an and Hadith as sources of
authority, different genres and the value of
recitaticom,

Key teachings from important Mushm
teachars

Tha impact of the spread of Islam,

How experiences have impacted on belief

The theclogical divergence and distinctions
wwithur bslam and Shariah Lase,

lssues of relabibty, anhenticiey, and translation
af the Chur'an and Hadith

Differences betweon rewealod scripture,
sayings of the Prophet Muhammed and the
Sunnah.

WWiritings from ey Mauslim cheologians,

Events in history and personal experiences
wehich have mpacted on beleft and vice versa

social scwentists
ask

The rale of festvaly, ceremomes and
Madrassah in the Muslim vadition

Safi}.

Dhiversity of expression, customs and practices
withim Islam and their impact on daily lide

The importance of Ramadan, the two Eid
festivals and Jurmmah prayers.

Philosaphy: Key philosophical vocabulary. The different views about the nature of Theories of knowledge, philosophy of
Asking Ways of reasoning. knowladge, meaning and existence, refigion and ethical theory including Muslim
questions Make links between belief and behaviour. Introducing ethical theory. perspectives.
phil:-n:nphur: Mushim PErspECtVEs on moral nul-q-':..ml:ll.:dmg The impact of Greater }ﬂud! an an indondual
ask the sdea of intention’. Muslim's struggle o choose o do right
The impact of Shariah Law on Muslim decision
making,
HumanSocial Kay vocabulary associated with the study of Fay wocabulary and global diversity associated | The thres mam traditions within lslam, and
Sciences: Asking | Islam. with the study of lsiam. hiow they are understacd culourally, relgioushy
questions The masjd [mosque), the Frve Pillars of Islam, | The maspid, the Five Pillars of Islam and the and paolitically
hurman and symbolism and artefacts thres main Muskms traditions [Sunni, Shia, Diwversity of practice across different Muslim

groups in the UK and beyand.
The impact of mwhid on creative expression
The community'secietal role of the mosgue
and importance of Limmah,

The robe of lshem in scientific ducoveries and
historical esents

Importance of ibadah m dady life.

p——— i
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' Nebula

Judaism
Ky Stige 1 Koy Stape 3 Kay Stage 3
Initrosduce: Dirvelop understanding of: Secure understanding of:
Thealogr: The concept of One God Conceprs: One God, The Covenant, Marwol, Conrepis; Ome God whea i ody, just and menciyl, covenant,
Askong guestiond | The Torah as the frve books. of Motes, Atonemenl. Mitreol Atcnement. The Messame Age
theeodogiany ke | written im Haosdres, Tha Torak and Talmasd as wources of suthority, | The 13 principbes of Masmonides
The diierant ponre contained withan the Tha Mebeww Babde, TelbdaCh [Torah, Beyi'm, exuers af relabilicy, auzhenticity, and transbton of the The
forur five booka e turvam) Torah, Mesmm and Betuvim
Marratives about the Ives of jewnsh Importsnce of the Shoma The Talrrud 3% Miskinah and Gemara,
detonidants, Ilarratives assoCisled with e developemeat ol | The theokogical deergends snd dalshoisons within kidanm
the jewish traditicn. Impact of Shoakh on jewnh bobeds.
lposrtance of readeg the Torah ot hoad
ey teachings froam imgportant jewish teachar
Historical mpact Jewiih belsdv'oulnire
Philcsoplhsy: Koy phabors ophical wocabulary The diffesrent vuews abown the nabure af Thearsss of knowledpe, phubosophy of relyecn and ethacal

Imowledge, meaning and existence.

takn place within i

The spnaghofie il varyng Oeredmohieed Dhal

The snjsiertahce Gnd fode ol Shabbat end
reading of the Torah
The role of Synapopue and Cheder o the

Jeeh commumty:

This risdes of Kadhrai

The importance of |erualem and the ¥Westem
iviall for many jewish people,

philosophers ok | Mabe links bitesen belel sl bebuioir bnitroufureng sl theoey Wyt in which Jesash peopde iuke decines hited on the
Jeevish perspectrves on moral msses moioding | teachings in the Torah, Talmod and the Rabbis.
the impact of the &13 miteot, especally the | Imporance of concepts of Tikkun Cilam and Bal Tashhit on
1 commanidments. malking moral decmions.
The enpoertance of lovng one's reighiiour
Cremiliut. Chasadin, Tredakah,
Human/Socal Ky vocabulary ssociated wath the study of | Key vocabulary and glodal deersity aswocted | Hetoncal and corrent. coftural and political perspeciees on
pmnen Agung | Justiem, with the STuicly of Justaium. the dhiwedopenant of the fevwrih
fuestrans buman | Shabhat and the smpostance of the home Importance of festrals for the jeweh Dwesgence of practice m worship, prayes and seelong socal
anl socml andd fanwily lfs cormmnity such s Tom Kippur, jursticn,
LR (LY The rodie o Bestovals whach connesct with Syrnbolinm ard artefacty wsed by some jewish | importance of the High Hody Chgs and the need for
jewish historg people at fewteals and n rmab repentance and forgveness.

The impact of Shosh on expreiuns of fesnd Ll Bfods
thae world.

Thi rohe ol Eretr Frsel, pEruagben snd 1he Yesoern Wal for
jrwnh wlendity

e mlheence om the 315, e 3 Gy eyt
Impact of technology of fewnh daly ife.
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Sikhism
Mey Stage 1 Mey Scage 2 Key Stage 3
Introduce: Drevplop understanding of; Secure undersanding of
IMeealogy: The concepts of Cne God and equalty. Concepts: & Cnbar, Eguality, hukam and Concepts: Ik Onkar, Semsara. Madar, Mokt
.H.ihng The lifs and teachmngs ol Gauru Manak Samsara anvid Karma
queitions The Gury Granth Sahib a3 a [peng G, The lite and teachangs of the 10 Gurus Sikch pusrpose ol findeng union with God.

theologans ash

The Moal Matra

The Garu Granth Sahib, meluding its
:-u:mlpll:ql:mn amd d:l.uei-.n::.- of contents
Stocies from the life of Guru Manak
[janarmaskhag)

Impact of marmyrdom on Sikh tea rlung\

The e and teachings of the 10 Gurus.

Adi Geraneh and the fnal vesion of the G
Caranth Sahib

Mam Semran imedittng on Gods name)
|ssaies Cancerning surhonty and revelstion.
Impact of periecution and martyrdom on Sikh
faith and teachings

social soientats
ask

Baisakhi and Amrit

Amne

Symbalm including wrymg pracece of
wRAg thie S

Importance of valwes. in the Sikh tradition.
Global BT TR oof Armrtrsar angd the
Golden Temgda

Philosophy: Key philosophical vocabulary The different views about the natuwre o Theories of knowledge, philosophy of religion
Asking Wiy of reasoning knowledge, meznmg and existence. and ethicil theory incliding Sikh perspectives.
QUESEIONS Make hnks bepwesn babef and behaviour, Intreducing eghical thegry, Ienprac e hukam and Sikh purpose in life on
philasophers Sikh perspectives on moral msues, ncluding ethecal theary,
ak impact of 'hukam’ and emphasis on equaliey. The ampact of Rahie and Kurahit for the
ethical and moral behaviour of Sikhs,
Sikh principles for lnng such as kirat larmna
and vand chhakna.
Human'Social | Key vocabaulary asscobred with the suedy of | Key wocabulary and ghobal diversity sssocaged | Historical perspectives on the develapment
Soiences Asking | Sikhizm, vesth the stedy of Skhism, indudimg term Sikhi. | and growth of the Sikh traditon.
QUERSTHE The gurdwara, lngar snd K5 The diwersicy of practice inclading the The Gairdwara, festvali, pilgrimage and
kuman and The role of festhvals and ceremenses wech a3 | Gurdwar, festivals and ceremonses such as ceremonies nchiding drssrsiny of practics and

hestorcsl peripectrees

Imgact of being part of the Khals
Impact of Mam Simran

Importance of Sean

Impact of kirat karna and vand chakns an
indewichimls and communicees

The Metwork of Sikh Chrgarsiations.
Work of Sékb in the education sector,
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SEND Adjustments:

SEN Adaptations for all Subjects

e Word Banks for pre-learning and to support during topics and themes
e Cutting and Sticking Key Words on to work as prompts

e Print out portions of work and learning objectives to minimise writing
e Coloured Paper or recycled paper to minimise visual stress

e Breaking down lessons into short, manageable chunks

e Mixed ability groups — using peers as support and role models

e Adult assistance nearby

e Using another student as a reader/support

e Knowledge map/Mind Maps

e Recording ideas on whiteboards as an aide memoire

e Recording devices to record their answers/sentences — talking tins, iPad
e Clipboards - flexibility of where to sit

e Printing work larger and in smaller chunks

e Cloze passages/activities to check learning

e Draw answers or explanations

e Songs and rhymes/mnemonics — Horrible Histories

e Actions —telling the story of a lesson

e My Turn/Your Turn

e Breaks

e Targets made clear for lessons and learning — linked to IEP

e Now/Next
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Reasonable Adjustments in the classroom
e Weighted lap/shoulder blanket
e Visual Timetables — class and individual
e Fidget toys available
e Coloured Paper for visual stress
e Cushions for seats — wobble and wedge cushions
e Coloured Overlays
e Headphones/ear defenders
e Gloves/Plastic Paper (So don’t have to touch paper)
e Remembering/'to do’ lists
e iPad as atranslator
e iPad torecord ideas
e Dictation apps and programs
e ‘Memory’ buddy — prompt each other
e Equipment adapted for needs (books, scissors, pencils, whiteboard)
e Enlarged typefaces
e Open Dyslexia font used as standard practice
e Coloured exercise books (Crossbow Education)
e Changing font size
e Writing frames and scaffolding
e Word lists of key vocabulary for pre-learning and as prompts
e Relevant word banks of common language for different subjects
e Trying a 1:1 adult/adult nearby
e Having a study buddy
e Checking seating position — sight problems — near the back for sensory needs
e Writing slopes
e Whiteboards for practising writing or note taking (flowing)
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e Asafe/quiet space in or near the classroom

e Special interest projects linked to and alongside class learning

e Sensory time/circuits

e Sitting on a chair or specific spot on carpet or for Assembly/Collective Worship
e Reduced timetable

e Sensory room

e Proud/success book

e Read ahead in class stores or texts for over learning

e Extra break time-or break at a different time

e Zoning the playground or field for containment and added sense of safety
o ATT

e Behaviour plans

e One Page Pupil Profiles

e Resistance bands

e Social stories

e Extra time for the trickier tasks

e Use of concrete resources in Maths

e Visual and Picture aids

e Emotion fans/PATHS cards

e Extra RSE learning/PANTS video to understand appropriate behaviour and emotions
e Allow talk time for those who find recording difficult

e Use of a scribe

e Worry monsters and boxes

e Place value and times tables resources

e Close to adult support

e Time-outs

e Simplified work
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e Keeping instructions short and one at a time

e Access to note taking materials

e Adjust attainment expectations — P levels, AET targets

e Seating plans are clear for all pupils

e Personal calendar/ knowledge planner

e Checklists (e.g., going home)

e Laptop dictation

e Learning some basics of a language for an EAL pupil

e Pencil grippers — variety of pens and pencils

e Variety of pens/writing implements

e Lunch time and break time adult support

e Greeting at the door to aid transition into school and lessons

e Success book

e Workstation

e Ask the child what they need

e Sensory tent/area

e Communication cards/non-verbal prompts -e.g., toilet

e Clapping quietly

e Nature sounds or quiet classical music when working/coming into class
e Music for different transitions

e Not having a white background on whiteboard

e Success Book

e Ensuring a wide variety of reading material is available

e Tall tables where children can stand and work

e Mapping ‘hotspots’ for children around the class and school which may trigger heightened anxiety
e Mapping safe and calm spots around school — you may be surprised!
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Writing Opportunities:

Each unit is a writing opportunity, and should it be appropriate the class may wish to ‘Express’ their understanding and knowledge in the following forms:

Essays and extended answers to the Deeper Question
Presentations including scripts and speeches

Posters

Information texts including diagrams

Poetry

Descriptive writing

Stories containing the knowledge learned
Non-chronological reports

Cross Curricular Links

Q

(M N

There are links with Geography and History throughout every unit.
O Alocal Geography unit is planned to encompass the History of St. Margaret’s Church and its place in the community — this is linked to ‘Why
do Christians Worship Together?’ and the ‘How has the Christian Community Changed Overtime?’ units.
The Philosophy Units are connected to PSHE and SMSC questions on morality, as are the Christmas units.
There are many writing opportunities and research opportunities using ICT.
The ancient philosopher unit in year 5 has many cross currents with English in year with Greek myths and The Adventures of Odysseus. It also
comes back in History with the rolling programme when we study the Ancient Greeks and their contribution to history.
In the art of Islam and Christianity unit we are visited by the Khayaal Theatre group who teach us about the House of Wisdom in Ancient Baghdad —
a link to world history.
Children also paint, draw and use calligraphy to demonstrate their understanding of the artistic traditions of Christianity and Islam.
C.S. Lewis’s The Lion, the Witch and the Wardrobe is heavily linked to an understanding of the Christian-informed worldview of the author. This is
discussed in year 5 guided reading.
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Vocabulary:

Vocabulary is included in the Core Knowledge sections of this document and is subject specific. Additional vocabulary is listed below:

Iconography — depictions of holy people, prevalent in Catholic and Eastern Orthodox Christianity.
Aniconism — the banning of depictions of prophets, holy people and God prevalent in most of Islam, Judaism and some forms of Christianity.
balance — as in balanced argument told from at least two sides — a focus of balanced RE.
utilitarianism — the theory that actions are only undertaken if they maximise the greatest good for the greatest number.
Plato, Socrates, Aristotle —ancient Greek philosophers who have influenced Judaism, Christianity and Islam
Belief — something that is essentially unprovable but may be used to base other beliefs and understandings upon
Knowledge — things that you know — where does this come from? Is it in your mind/soul already (Plato) or does it come from the world and your
experience? (Aristotle)
Moral — To do with morality and how we make decisions about the goodness of our actions
Ethical — concerning our behaviour and the motivations and, indeed, fairness of our actions
Statements — things said that may be agreed with or disputed
Axioms — verifiably true statements upon which we can build theories
Theories about the existence of God:
o Cosmological — that God is the prime mover, the first being and therefore created the universe
o Teleological — that all creation has a purpose and must therefore have a maker
o Ontological — that the definition of God contains greatness, and nothing can be truly great unless it has existence.
Theoretical — something that is thought about and may contain ideas that relate to one another, but which may not be provable or observably
true.
Knowing — something that can be seen through the senses and quantified in some way that can be shared by others.
Believing — something that cannot be proves but is compelling and is perhaps felt, understood and adhered to in a way that may be
untestable.
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Appendix 1: Long term plan — the long-term plan Updated for September 2025
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REcall shdes: please find the recall shides bebow. These can be used to stimulate assessment conversations to check an long term memaries of
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Appendix 2: The Three Disciplines:

How do we understand RE as a multi-disciplinary subject?

In this spllabus we ssers thar RE is roceed in thres by disciplnes or duciphnary flelds These are theology, philosopby and the humaen/socil sciences. In thia
syllabus they are re-contextualned for the school context in the following ways:

Thealagy

Phileiophy

Human/Sacial Scienced

Wi Fuwe called e thinking throwgh befieving I
e abod Fing queston that bl wodld 2. 1§
requres pupil io thmk ke iheologesn, or o ook at
cesnfinfis throiggh a thedlkapoal s Pupsés will explons
s and answer that ame from masde negpo
FE s g e

Ve hawe called e chimking throwgh thinking, &

B 0wt 3sking qUETTLONS Bt thenkers woold 2k
requines. pupds o thank e phéoophers, or to ook at
Coneeps Brenegh & phausophical . Fupsh will saplors
aesten andd armveseey raned theoaigh comaderng the
e of knowledge. exmitencs and moraky.

Wl hawet called ghin chinking throuigh living, It n abost
Fukng qUELTIon:. chat peonte whio trudy Uved realny

or phenomena woulkd a5k it regeres pupds b0 thisk

o Bisreinn dind el el SOl L OF U5 ook Sl ComDngls
throsagh 2 huemand ool sesence ke, Pugsds wll explore
QEESERG 3N SEUATTL e I MET I the BT of
el e wor icviwn G0 people s e e

Wa have defingd chess thres academic disciphnes or disciplanary Gelds 1o make them spproprute for the school wecng,

Disciplinary Knowledge

The RE Curriculum

RE as o schoaol subject
i.g. that which is taught
cind armed in lessons

Subjects are re-<antexualned
froen disciplines which are 2
soChety’s primary sounce of new
Toneradedpe. The link between suls.
pects amd desciplnes. prowides. the
best guarantes we have that the
onowledpe aoquired by stedents
ag sthool does not rely soleldy on
ihe sutharity of the indavidual
teacher, but on che teacher as a
mmitmber of b dpecalise ubjecr

P

’ Nebula



Curriculum Skills and Progression Map

It is about asking

questions that thinkers
would ask, It requires pupils
to think like philosophers, or
to look at concepts through a
philosophical lens

Pupils will explore questions
and answers ralsed through
considering the nature of
knowledge, existence and
moarality

"It is about asking questions that people
who study lived reality or phenomena would
ask. It requires pupdls to think like human and
social scientists, or to look at concepes through
a human'social science lens. Pupils will explore
questions and answers raised in relation to the
impact of religions and worldviews on people

and thiair lives.

, Nebula

-th-nlthrll

Effective RE
will balance

disciplinary
lenses in order
for pupils to
become more
religiously
literate.
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Appendix 3: The Enquiry Approach:

This enquiry process was introduced
in the 2012 Agreed Syllabus and is
used widely across the county.
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Example of RE Unit Planning:

Year: 5 Critvical Thinkers 1) Ase the 10 Commandments Still Relevant?

’ Nebula

Mlain Lens:
Philosoqhy! Phibosophy:
Theology Explain, using & range of resscns, whether a
| position cr aegument s coherend and logaal
Link & range of difiereni places of evidence
Commandmyenis. mles, coved, logical, Mﬂﬂ?hma ¥
coherent, theplogecal, reascmable, Iudaky/ Christianity Drecscritg dierend sountes of autharily ard how
Sermon, divine revelation, sin, prophet. thary link with belefs
haly mam Dencrine a range of diferen imerpretations of
: | sources of authonty and consider fhe reliabiity
of these sournes Tor & group of befiavers.
Dascribe 5ome of tha key theciogical
similarities and d¥sences bebvsen and wihin
redons. and wo
cin be asvessed,
Ged tha chilgren ino groups and ask them o one
by one come and look at the picture at the front
and go back and draw i in & memory gams,
Oimce ey have he picire ask them to discuss
it. The clothing, the iablets, the family shown Look at those children wha are posing
Lasssom 1: guestons and ediing their guestions,
Assessment of A5k them 1o pose questions about the prctune by
imitial LAk T mnsbe some carchial observations and | writing them dewn on a post i, Look for these chidren who are awane of
understanding. raiee iueafions. religisds onging of rules.
Shoew tham the ulmate gueshon:

ENGAGE Are the Ten Commandments still relevant Lok fog el wiso ae abbe b bk Fudaisan
taday? Ask them o discuss the rules shat they anit Christianey dwough these commandments
live by and ask them from what other authonty
rules come from, 'Write these down for your
warking wall

What does the worid relevan mesn”
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Year: 5 Critical Thinkers 1) Are the 10 Commandments 5till Relevant?

’ Nebula

' Thinking about the big question: An understanding of the Ten
Are the Ten Commandments still relevant commandmants — change adultery fo
Lk Toedit our questisdis ad focas tem today? faithful n marriage. They can wiite them
rewards the bag question Waich the 10 Commandments {Demille film with | down and annctate their own versions in
Charleton Heston) where Moses brings down the | their book along wilh any questions
tablets from Mount Synai,
Concenirabe on the Whal? What are they
Give them a list of the Ten Commandrments for ede.
{available in Kids Speak f necessary ) and ask
Lesaom 2 therm by diacuss them and their impact an he Whiy did God send then o his shasen
Questions for Ja'-:.-'-.-.-nfm kand. Read the commandrmens to the | paople?
Learning. children and discuss them. What do they mean?
Dia they gel followed? Are you a bad person if Who brought Beem bo the |sraelies?
you braak tham?
ENQUIRE Generate questions about the 10
cammandments — look at them and discuss
them. What do they mean? Do people siill follow
them?
Mini Evakeation: Can we edit or adjusi eur
questions in erder to focus them towards the big
guethon? Ask them o slar of cirche the
guestions which will help them. Ask them 1o
penerate mone questions if they nesd them
LA T find ot which of the Ten Lecking at the Brtish law which of the Ten Thas 35 very open ended and could involve a
Lessom ¥ colmisandments nsster in law. Commandments are still ilegal? What does this inosck erial of even discussion of sofe of fie
mean for church and state? Should a religious nvore shocking pumishunents fon breaking the
EXPLORE larw affect you if you don't balieve in God? coamanihaents _f:fxﬁ;flmq for achiliery
L0 To find out wiach of the Ten “For Claistians Jesis gave a bew commandment: Look af the pawerpaint (the section on
Commsnidments nstter for Jews Chirisisms “Lawe o amother as 1 save boved you™ — shal does. | adullary is taken oul a8 i & a b muchl)
Lessom 4 this wean for the 10 commandiments? Look also a1 the
w&mma% and b | sunmen oo the moans in Marthew w section abu There are many aspects of the ten
0 b*'*-l . “1f youm night s s then cut i ofT — does Tesus commansdiments thar rum through these mles.
FRPLORE BOUNCES JMNMTHM ralubﬂ% menn this? How m'“ﬂg’?ﬂ"}”ﬂ?m‘mﬁ actually The powerpoint sheets coubd be printed out
of these sources for a group of believers. i '
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Year: 5 Crithcal Thinkers 1) Are the 10 Commandments 5till Relevant?

’ Nebula

Describe some of the key heciogical atted then mabched witl & comsnidnent of
similarities and dfferences between and wiin e
refigions and wordhasas
Looking at the centrality of the commandments
n Judaism and the linking back 1w Bar Bas hannah@emailabefever orguk, To see
Lesson &; Mitvah's (learmed about 1n yvear 4 un 1) how answers to previously asked questions
Emeail a believer. do the commandments play out in the hves of please
EXPLORE Jewish people today? visil hitp:fipof reonline org uiipeople-of-
faihimdasm’
Lesson 6
Responding to,
analyvsing andd
12:';::_':{;:::'_ Evaluate whether vou can answer the DHscuss the Big Question critically in the Bight of
Eive e st bigger question? the work vou have already dome.
pur questions?
ETALUATE
L0 To bold a reasoned and well reseasched Using the work and notes they chibdren have
debate miade prae the proposition:
Lesson 7: Children | piuloswphy: “We believe the 10 commandments ane
express their Enprain. using & range of ressons. wheer & ficelevane i iodey” e
knowledge and | Position or argument is coherent and logical M N ELIDORY S ey
Link a range of differen] pleces of evdence ) ;
“-'ﬁau“':::“ of together 1 form o coherent angument Split the class o 2 groups and have them argus
. Theology: for and against. Ensure that they use what ey
FXPRESS mﬂwmﬂmﬁﬂ P | have leamed already as well as coming up with
Eﬂn‘hmm of differend inbarpretations of new idens, Thas lesson should be great for
sources of authorty and consider the reliability | Assessment so you might want to record it, even
of these sowrces for a group of beliavers. 1 it just the audio.




