
 

 

 

 

 

 

 

 

 

 

‘Spirituality is the bitter-sweet yearning for beauty, truth, 

love and wonder beyond ourselves. It is a longing we 

pursue together and a treasure we glimpse in ourselves 

and one another and seek beyond us into eternity. It is life 

in all its fullness.’ 

 

 

 

 

 

 

 

2025-2026 

The Nebula Federation 

Old Catton Church of England Junior School 

2025-2026 

Curriculum Skills and Progression                              
Religious Education 



Curriculum Skills and Progression Map       
 

 

 

Contents:  
1. RE statement of intent 

2. Christian Distinctiveness Statement 

3. Spirituality Statement 

4. Worldviews in RE 

5. Recovery notes 

6. RE as a multi-disciplinary Subject 

a. Theology Age Related Expectations and Theology Core Questions from the New Agreed Syllabus 2019 

b. Philosophy Age Related Expectations and Philosophy Core Questions from the New Agreed Syllabus 2019 

c. Human and Social Sciences Age-Related Expectations and Core Questions from the New Agreed Syllabus 2019 

d. Self-knowledge lens work – to be introduced in Spring 2022. 

7. Core Knowledge Tables (incorporating key vocabulary):  

a. Buddhism 

b. Christianity  

c. Hinduism 

d. Humanism 

e. Islam  

f. Judaism 

g. Sikhism 

8. SEND adjustments 

9. Writing Opportunities and Cross Curricular Links 



Curriculum Skills and Progression Map       
 

10. Vocabulary not featured in Core Knowledge tables 

11. Appendix 1: Current RE Overview (to be reviewed from January 2020 

12. Appendix 2: The Three Disciplines 

13. Appendix 3: The Enquiry Approach 

a. Example of RE Planning (Are the 10 Commandments Still Relevant?) 

 

RE Statement of Intent:  

Religious Education at Old Catton C of E Junior School aims at ‘religious literacy’ for all students. In year 3 we explore the ‘central 

beliefs’ of our core religions: Christianity, Islam and Hinduism. This year is designed to give a sound grounding to year 3 students so 

that they can build on this knowledge as they progress through the school. In year 4 this knowledge is built on by looking further 

into the ‘lived experiences’ of religious people as they travel through their ‘religious journeys’. In year 5 a more critical examination 

is undertaken, and alternative views are brought in to enable them to become ‘critical thinkers’. They examine the work of 

philosophers and encounter worldviews like Humanism as well as uniting Christianity with its Judaic roots. We also look at the major 

crosscurrents in Christianity and Islam throughout history by tracing their common influences in Judaism and the Translation 

Movement of Ancient Baghdad under Al-Kindi. In year 6 we look closer at the spiritual and moral questions humans tackle 

throughout their lives. Encouraging children to draw on their knowledge from previous years they become ‘deeper thinkers’.  

For each year group there is a selection of discretely philosophical mini units that are there to help ensure philosophical thinking is 

accessible to all children as this has been identified as an unfamiliar aspect to our teaching. These are being embedded now. We are 

also focusing on the skills and points of view required to study religions through the ‘lenses’ detailed below. We are currently 

undergoing training sessions on a half termly basis to boost that part of teachers’ knowledge. The lenses are currently planned for, 

covered and these skills are being assessed against the Age-Related Expectations but the lenses themselves are not yet explicit 

enough.  
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Christian Distinctiveness Statement:  

At Old Catton C of E Junior School, we teach RE with the express desire to foster religious literacy. We believe that this leads to a 

greater understanding between people of different beliefs and none. We believe that through a greater understanding of each other 

we will find it easier to ‘Love’ one another, despite the differences we discover.  We have identified that this subject gives ‘Hope’ to 

the concept of religious tolerance and future peace between nations and religions through a greater understanding of one another. 

We believe this subject gives ‘Joy’ to our school community through its challenging nature and its ability to explore the bigger 

questions life has to offer in a safe and open environment. Our chosen Bible story of the Good Shepherd relates to this subject in the 

actions of our teachers; we provide a safe environment for our pupils to explore belief and we guide them through their 

misconceptions.  

‘You will know them by what they do’ Matthew 7: 17 guides teachers and pupils to be tolerant and curious about worldviews and 

religions in order to explore them, understand them and speak with a high level of religious literacy. Teachers work hard on their 

subject knowledge and embrace scholarship in order to pass on the fruits of their labour.  

The Nebula Spirituality Statement:  

‘Spirituality is the bitter-sweet yearning for beauty, truth, love and wonder beyond 

ourselves. It is a longing we pursue together and a treasure we glimpse in ourselves and 

one another and seek beyond us into eternity. It is life in all its fullness.’ 

This understanding of spirituality is exemplified in our RE curriculum as we learn about how others have understood the Big 

Questions posed by existence. Our emphasis on the Philosophical Lens helps us to ignite this type of thinking in children and 

throughout RE, and the rest of the curriculum, children are encouraged to draw links back to these ultimate questions. The 

Theological Lens helps bring us into contact with the concepts of prophecy or sacredness as well how to interpret the teachings of 

Holy figures. The Human and Social Science lens brings us into contact with everyday lived experience of believers and non-believers 

as they make meaning in the world.  
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Recovery Notes:  

We assess children’s RE knowledge during the beginning of each enquiry and gauge how much of the new content they need to 

encounter, whether for recall or for the first time. In year 3 we give a rich overview of the three main religions in our curriculum: 

Christianity, Hinduism and Islam, as well as introducing Philosophy as a concept using the doll of Socrates.  

Philosophy Starters in Years 3, 4 and 5:  

In order to get the year going and inspire the type of thinking needed in the classroom there are philosophy units that are taught 

from in years 3, 4 and 5 before the main units start. This year due to the change in the time table these units can take time to teach. 

They are discussion based and introduce philosophical thinking at the level required for that year group.  

Worldviews:  

The move to a Worldviews awareness is continuing in year 5. At the moment there is a question as to how 

to introduce worldviews in years 3 and 4. We understand worldviews as the idea that no one stands 

nowhere and each of us has a point of view from which we see the world. These Worldviews are 

changeable and open to a range of influences such as biological, psychological, cultural, institutional, 

personal, familial, and political. This is a complicated and contested aspect of RE and so, using the Norfolk 

Agreed Syllabus 2019 we will begin to explore diverse thinking within and between religions and think 

about our own perspectives, prejudices and preconceptions in an age-appropriate way. There are cross-

curricular links with Guided Reading – particularly when discussing author intention. History and 

Geography also lend themselves to this idea as we explore the world and how it is viewed.  

We are currently encouraging children to think about and then revisit their Worldviews lens to encourage an awareness of personal 

knowledge.  

Disciplinary Lenses:  

We are also introducing three new characters to ensure the three lenses can be recalled and the inherent skills within employed by 

the pupils. This is part of a move towards a clearer understanding and differentiation between the disciplinary lenses of Theology, 

Social Sciences and Philosophy. Using these characters the children will become more familiar with the types of questions and skills 

needed to pursue each enquiry. Each question is lifted from the disciplinary question lists found below. Our characters are as 

follows:  
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We understand RE as a multi- disciplinary subject: 

In our curriculum RE is rooted in three disciplines. These are theology, philosophy and the human/social sciences, the latter of which is a 

collection of disciplines.  Our progression map shows how skills within each of these disciplines are developed across the key stages. 

Theology Year 2 Year 3 Year 4 Year 5 Year 6 

A.  

Where 

beliefs come 

from 

Retell a narrative, 

story or important 

text from at least 

one religion or 

worldview and 

recognise a link 

with a belief 

Recognise different 

types of writing 

from within one 

text  

Show awareness of 

different sources of 

authority1 and how they 

link with beliefs. 

Identify different types 

of writing and give an 

example of how a 

believer might interpret 

a source of authority 

Identify different sources 

of authority and how 

they link with beliefs.  

Give examples of 

different writings and 

different ways in 

believers interpret 

sources of authority  

Describe different 

sources of authority and 

how they link with 

beliefs. 

Describe a range of 

different interpretations 

of sources of authority 

and consider the 

reliability of these 

sources for a group of 

believers. 

Explain different sources 

of authority and the 

connections with beliefs. 

Begin to discuss the 

reliability and 

authenticity of texts that 

are authoritative for a 

group of believers. 

B.  

How beliefs 

change over 

time 

N/A   Recognise that beliefs 

are influenced by events 

in the past and present 

Identify events in history 

and society which have 

influenced some 

religious and non-

religious worldviews 

Describe how events in 

history and society have 

influenced some 

religious and non-

religious worldviews 

Explain how events in 

history and society have 

influenced some 

religious and non-

religious worldviews 

C.  

How beliefs 

relate to 

each other 

Recognise that 

some beliefs 

connect together 

and begin to talk 

about these 

connections. 

Identify some links 

between beliefs being 

studied within a religion 

or worldview. 

Show awareness of some 

of the similarities and 

Make clear links 

between different beliefs 

being studied within a 

religion or worldview. 

Identify some of the 

similarities and 

Describe the connections 

between different beliefs 

being studied and link 

them to sources of 

authority  

Explain connections 

different beliefs being 

studied and link them to 

sources of authority 

using theological terms 

 
1 Sources of authority include sacred texts, creeds, statements of belief, tradition, principles or rules, conscience, rational thinking. 
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differences between and 

within religions and 

worldviews. 

differences between and 

within religions and 

worldviews 

Describe some of the key 

theological similarities 

and differences between 

and within religions and 

worldviews 

Explain the key 

theological similarities 

and differences between 

and within religions and 

worldviews 

D. 

How beliefs 

shape the 

way 

believers see 

the world 

and each 

other 

Give different 

examples of how 

______ beliefs 

influence daily life  

Recognise ways in which 

beliefs might make a 

______ think about how 

they live their life, how 

they see the world in 

which they live and how 

they view others 

Identify ways in which 

beliefs might make a 

______ think about how 

they live their life, how 

they see the world in 

which they live and how 

they view others 

 

Describe ways in which 

beliefs shape the way 

_______ view the world 

in which they live and 

how they view others 

Explain and discuss how 

beliefs shape the way 

______ view the world in 

which they live and how 

they view others 

 

 KS2 Core Questions 
 • What do XXXX believe about God? 

• How do XXX explain the suffering in the world? 

• What is the bible and how do people interpret it? 

• How reliable are sources of authority for believers?  

• Why is there so much diversity of belief within XXXX? 

• Where do religious beliefs come from? 

• How have events in history shaped beliefs? 

• One narrative, many beliefs? Why do people interpret things differently? 

• What do Christians learn from the creation story? 

• What is the Trinity? 

• Why to Christians call the day Jesus died ‘Good Friday’? 

• What does it mean if God is holy and loving? 

• Creation and science: Conflicting or complementary? 

• Was Jesus the Messiah? 

• What did Jesus do to save human beings? 

• What differences doe the resurrection make for Christians? 

 •  
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Philosophy Year 2 Year 3 Year 4 Year 5 Year 6 

A. 

The Nature 

of 

knowledge, 

meaning 

and 

existence 

 

 

Talk about the 

questions a story or 

practice from a 

religion or 

worldview might 

make them ask 

about the world 

around them  

Talk about what 

people mean when 

they say they 

‘know’ something. 

Recognise that there 

are many different 

religious and non-

religious answers to 

questions people raise 

about the world around 

them 

Talk about the 

difference between 

knowing and believing. 

Describe different 

philosophical answers to 

questions about the 

world around them, 

including questions 

relating to meaning and 

existence  

Begin to use 

philosophical vocabulary 

when discussing issues 

relating to truth, reality 

and knowledge. 

Explain different 

philosophical answers to 

questions about the 

world around them, 

including questions 

relating to meaning and 

existence. 

Explain some of the 

different ways in which 

philosophers understand 

abstract concepts.   

Begin to analyse and 

evaluate a range of 

philosophical answers to 

questions about the 

world around them, 

including questions 

relating to meaning and 

existence  

Begin to analyse and 

evaluate different ways 

in which philosophers 

understand abstract 

concepts. 

B. 

How and 

whether 

things make 

sense 

Give a reason to 

say why someone 

might hold a 

particular belief 

using the word 

‘because’ 

Decide if a reason or 

argument based on a 

religion or belief makes 

sense to them and is 

expressed clearly. 

Use more than one 

reason to support their 

view. 

Begin to weigh up 

whether different 

reasons and arguments 

are expressed coherently 

when studying religion 

and belief 

Give reasons for more 

than one point of view, 

providing pieces of 

evidence to support 

these views 

Explain, using a range of 

reasons, whether a 

position or argument is 

coherent and logical. 

Link a range of different 

pieces of evidence 

together to form a 

coherent argument 

Begin to analyse and 

evaluate whether a 

position or argument is 

coherent and logical and 

show increasing 

awareness of divergence 

of opinion.  

Use well-chosen pieces of 

evidence to support and 

counter a particular 

argument 

C. 

Issues of 

right and 

Using religious and 

belief stories, make 

connections 

Recognise that it is 

difficult to define 

Describe a range of 

answers to ethical and 

moral questions, showing 

Explain a range of 

answers to ethical and 

moral questions and 

Begin to analyse and 

evaluate a range of 

different answers to 
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wrong, good 

and bad 

between peoples’ 

beliefs about right 

and wrong and 

their actions. 

‘right’, ‘wrong’, ‘good’ 

and ‘bad’.  

Recognise some of the 

similarities and 

differences between 

these ideas. 

awareness of the 

diversity of opinion and 

why there are 

differences. 

issues, drawing 

conclusions and showing 

awareness of diversity of 

opinion and why there 

are differences. 

ethical and moral 

questions/issues, 

showing an 

understanding of the 

connections between 

beliefs, practices and 

behaviour. 

 

 KS2 Core Questions 
 • Why is there suffering in the world? 

• What is the difference between believing and knowing? 

• What do we mean by ‘truth’? 

• What can we learn about the world/knowledge/meaning of life from the great philosophers? 

• How do people make moral decisions? 

• How do people respond to issues of poverty and justice? 

• What does it mean to be ‘human’? 

• What kind of world should we live in? 

• Is seeing believing? 

• Can kindness change the world? 

• Is being happy the greatest purpose in life? 

• Is believing in God reasonable? 

 

 

 

 

 

 

 



Curriculum Skills and Progression Map       
 

 
 

Human/Social 

Sciences 

Year 2 Year 3 Year 4 Year 5 Year 6 

A.  
 
The diverse 
nature of religion 

Recognise the 

names of different 

religions, religious 

beliefs and 

worldviews and use 

them correctly. 

 

Identify some of the 

ways people use the 

terms ‘religion’ and 

‘belief’ when exploring 

religions, beliefs and 

worldviews. 

Describe the difference 

between the terms 

‘religion’ and ’belief’ 

when exploring 

religions, beliefs and 

worldviews. 

Explain the different 

ways in which the terms 

‘religion’ and ‘’belief’ are 

used by followers from 

within a religion or 

worldview and those 

from outside it. 

Show awareness that 

talking about religion and 

belief can be complex. 

Begin to analyse and 

evaluate the varying use 

of the terms ‘religion’ and 

‘belief’ by followers from 

within a religion or 

worldview and those 

from outside it. 

Recognise some areas of 

controversy when 

interpreting and 

explaining the nature of 

religion and belief. 

B.  
 
Diverse ways in 
which people 
practice and 
express beliefs 

Identify evidence of 

religion and belief 

especially in the 

local area. 

Identify some 

similarities and 

differences in how 

people practise and 

express beliefs both 

within and between at 

least two different 

religions/worldviews. 

Describe some of the 

varying ways in which 

religions and beliefs are 

practised locally and 

nationally (both within 

and between 

religions/worldviews) 

with reference to at 

least two 

religions/worldviews. 

Explain some of the 

varying ways in which 

religions and beliefs are 

practised locally and 

nationally (both within 

and between 

religions/worldviews) 

with reference to at least 

two different 

religions/worldviews.  

Begin to analyse and 

evaluate the varying ways 

in which religions and 

beliefs are practised 

locally, nationally and 

globally (both within and 

between 

religions/worldviews) 

with reference to at least 

two different 

religions/worldviews.  

C.  
 
The ways in 
which beliefs 

Identify ways in 

which beliefs can 

have an impact on 

a believer’s daily 

Identify a range of 

ways in which beliefs 

can have an impact on 

a believer’s daily life, 

Describe ways in which 

beliefs can impact on 

and influence individual 

lives, communities and 

Explain how beliefs 

impact on and influence 

individual lives, 

communities and society, 

Begin to analyse and 

evaluate how beliefs 

impact on, influence and 

change individual lives, 
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shape individual 
identity, and 
impact on 
communities and 
society and vice 
versa 

life, their family or 

local community.  

their family, 

community and 

society.  

society and show 

awareness of how 

individuals, 

communities and 

society can also shape 

beliefs. 

and how individuals, 

communities and society 

can also shape beliefs. 

communities and society, 

and how individuals, 

communities and society 

can also shape beliefs. 

 
 
 
 
 
 

 KS2 Core Questions 
 • What do we mean by religion? What makes a religion a religion? 

• Does religion bring peace, conflict or both? 

• How do beliefs shape identity for XXXX? 

• What can we learn from different members/expressions of the XXXX tradition? 

• How have expressions of XXXX changed over time? 

• How do XXXX express their religious beliefs in modern Britain and in XXXX (name of country)? 

• What does it mean to be part of a global religious/worldview community? 

• How do people express commitment to a religion or worldview in different ways? 

• What difference does being a XXXX make to daily life? 

• How do/have religious groups contribute to society and culture? 

 

 In order to introduce the lenses to the children there is a PowerPoint made for Lower and Upper school about the Lenses and a sheet for 

children to examine their own way of viewing the world. This will be covered in Spring Term.  

RE – Lenses lower 

school.pdf

Self Knowledge 

lens.pdf

RE – Lenses upper 

school.pdf

Self Knowledge lens 

upper.pdf  
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Core Knowledge Tables – Lifted from the Norfolk Agreed Syllabus – Complete with Key Vocabulary for each religion. Please refer to Key Stage 2
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SEND Adjustments:  

SEN Adaptations for all Subjects 
• Word Banks for pre-learning and to support during topics and themes 

• Cutting and Sticking Key Words on to work as prompts 

• Print out portions of work and learning objectives to minimise writing 

• Coloured Paper or recycled paper to minimise visual stress 

• Breaking down lessons into short, manageable chunks 

• Mixed ability groups – using peers as support and role models 

• Adult assistance nearby 

• Using another student as a reader/support 

• Knowledge map/Mind Maps 

• Recording ideas on whiteboards as an aide memoire 

• Recording devices to record their answers/sentences – talking tins, iPad 

• Clipboards - flexibility of where to sit 

• Printing work larger and in smaller chunks 

• Cloze passages/activities to check learning 

• Draw answers or explanations 

• Songs and rhymes/mnemonics – Horrible Histories  

• Actions – telling the story of a lesson 

• My Turn/Your Turn 

• Breaks  

• Targets made clear for lessons and learning – linked to IEP 

• Now/Next 
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Reasonable Adjustments in the classroom 

• Weighted lap/shoulder blanket 

• Visual Timetables – class and individual 

• Fidget toys available 

• Coloured Paper for visual stress 

• Cushions for seats – wobble and wedge cushions 

• Coloured Overlays 

• Headphones/ear defenders 

• Gloves/Plastic Paper (So don’t have to touch paper) 

• Remembering/’to do’ lists 

• iPad as a translator 

• iPad to record ideas 

• Dictation apps and programs 

• ‘Memory’ buddy – prompt each other 

• Equipment adapted for needs (books, scissors, pencils, whiteboard) 

• Enlarged typefaces 

• Open Dyslexia font used as standard practice 

• Coloured exercise books (Crossbow Education) 

• Changing font size 

• Writing frames and scaffolding 

• Word lists of key vocabulary for pre-learning and as prompts 

• Relevant word banks of common language for different subjects 

• Trying a 1:1 adult/adult nearby 

• Having a study buddy 

• Checking seating position – sight problems – near the back for sensory needs 

• Writing slopes 

• Whiteboards for practising writing or note taking (flowing) 
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• A safe/quiet space in or near the classroom 

• Special interest projects linked to and alongside class learning 

• Sensory time/circuits 

• Sitting on a chair or specific spot on carpet or for Assembly/Collective Worship 

• Reduced timetable 

• Sensory room 

• Proud/success book 

• Read ahead in class stores or texts for over learning 

• Extra break time-or break at a different time 

• Zoning the playground or field for containment and added sense of safety 

• ATT 

• Behaviour plans 

• One Page Pupil Profiles 

• Resistance bands 

• Social stories 

• Extra time for the trickier tasks 

• Use of concrete resources in Maths 

• Visual and Picture aids 

• Emotion fans/PATHS cards 

• Extra RSE learning/PANTS video to understand appropriate behaviour and emotions 

• Allow talk time for those who find recording difficult 

• Use of a scribe 

• Worry monsters and boxes 

• Place value and  times tables  resources 

• Close to adult support 

• Time-outs 

• Simplified work 
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• Keeping instructions short and one at a time 

• Access to note taking materials 

• Adjust attainment expectations – P levels, AET targets 

• Seating plans are clear for all pupils 

• Personal calendar/ knowledge planner 

• Checklists (e.g., going home) 

• Laptop dictation 

• Learning some basics of a language for an EAL pupil 

• Pencil grippers – variety of pens and pencils 

• Variety of pens/writing implements 

• Lunch time and break time adult support 

• Greeting at the door to aid transition into school and lessons 

• Success book 

• Workstation 

• Ask the child what they need 

• Sensory tent/area 

• Communication cards/non-verbal prompts -e.g., toilet 

• Clapping quietly 

• Nature sounds or quiet classical music when working/coming into class 

• Music for different transitions 

• Not having a white background on whiteboard 

• Success Book 

• Ensuring a wide variety of reading material is available 

• Tall tables where children can stand and work 

• Mapping ‘hotspots’ for children around the class and school which may trigger heightened anxiety 

• Mapping safe and calm spots around school – you may be surprised! 
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Writing Opportunities:  

Each unit is a writing opportunity, and should it be appropriate the class may wish to ‘Express’ their understanding and knowledge in the following forms:  

• Essays and extended answers to the Deeper Question 

• Presentations including scripts and speeches 

• Posters 

• Information texts including diagrams 

• Poetry 

• Descriptive writing 

• Stories containing the knowledge learned 

• Non-chronological reports 

 

Cross Curricular Links 

❑ There are links with Geography and History throughout every unit. 

❑  A local Geography unit is planned to encompass the History of St. Margaret’s Church and its place in the community – this is linked to ‘Why 

do Christians Worship Together?’ and the ‘How has the Christian Community Changed Overtime?’ units.  

❑ The Philosophy Units are connected to PSHE and SMSC questions on morality, as are the Christmas units.  

❑  There are many writing opportunities and research opportunities using ICT.  

❑ The ancient philosopher unit in year 5 has many cross currents with English in year with Greek myths and The Adventures of Odysseus. It also 

comes back in History with the rolling programme when we study the Ancient Greeks and their contribution to history.  

❑ In the art of Islam and Christianity unit we are visited by the Khayaal Theatre group who teach us about the House of Wisdom in Ancient Baghdad – 

a link to world history.  

❑ Children also paint, draw and use calligraphy to demonstrate their understanding of the artistic traditions of Christianity and Islam.  

❑ C.S. Lewis’s The Lion, the Witch and the Wardrobe is heavily linked to an understanding of the Christian-informed worldview of the author. This is 

discussed in year 5 guided reading.  
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Vocabulary: 

Vocabulary is included in the Core Knowledge sections of this document and is subject specific. Additional vocabulary is listed below:  

• Iconography – depictions of holy people, prevalent in Catholic and Eastern Orthodox Christianity.  

• Aniconism – the banning of depictions of prophets, holy people and God prevalent in most of Islam, Judaism and some forms of Christianity.  

• balance – as in balanced argument told from at least two sides – a focus of balanced RE.  

• utilitarianism – the theory that actions are only undertaken if they maximise the greatest good for the greatest number.  

• Plato, Socrates, Aristotle – ancient Greek philosophers who have influenced Judaism, Christianity and Islam 

• Belief – something that is essentially unprovable but may be used to base other beliefs and understandings upon 

• Knowledge – things that you know – where does this come from? Is it in your mind/soul already (Plato) or does it come from the world and your 

experience? (Aristotle) 

• Moral – To do with morality and how we make decisions about the goodness of our actions 

• Ethical – concerning our behaviour and the motivations and, indeed, fairness of our actions 

• Statements – things said that may be agreed with or disputed 

• Axioms – verifiably true statements upon which we can build theories 

• Theories about the existence of God:  

o Cosmological – that God is the prime mover, the first being and therefore created the universe  
o Teleological – that all creation has a purpose and must therefore have a maker  
o Ontological – that the definition of God contains greatness, and nothing can be truly great unless it has existence.  

• Theoretical – something that is thought about and may contain ideas that relate to one another, but which may not be provable or observably 

true.  

• Knowing – something that can be seen through the senses and quantified in some way that can be shared by others.  

• Believing – something that cannot be proves but is compelling and is perhaps felt, understood and adhered to in a way that may be 

untestable.  
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Appendix 1: Long term plan – the long-term plan Updated for September 2025
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Appendix 2: The Three Disciplines: 
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Appendix 3: The Enquiry Approach:  
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Example of RE Unit Planning: 

 



Curriculum Skills and Progression Map       
 

 



Curriculum Skills and Progression Map       
 

 


